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Dear Secretaries of State 

NATIONAL CURRICULUM WORKING GROUP ON PHYSICAL EDUCATION: INTERIM 
REPORT 

I attach the interim report of the National Curriculum Working 
Group on Physical Education. 

The report sets out the Group's views on the place of physical 
education within the curriculum as a whole, as well as our 
provisional thinking on end of key stage statements, programmes 
of study, and non-statutory guidance on levels of attainment. 

Our aim has been to draw up a programme of physical education 
which is relevant to the abilities and needs of all pupils, and 
which can be easily understood by parents and teachers. We have 
welcomed the opportunity to consider the progressive physical 
education experience of all pupils in maintained schools 
throughout both primary and secondary education. Our 
recommendations recognise the vital contribution which physical 
education is able to make to the development of young people and 
in preparing them for adult life. 

•Since the Group was established, the Minister for Sport and his 
responsibilities have been transferred from the Department of the 
Environment to the Department of Education and Science. We are 
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pleased to note this change, as we believe it will help to 
strengthen the links between physical education and sport in 
schools and the world of sport and recreation outside. 

All subjects in the curricula of schools inevitably attempt to 
claim unique qualities and characteristics. For physical 
education however we believe that this is no idle boast. 

Carefully planned and safe exercise, through the proper 
application of forces on the bones and joints, helps to create 
the ultimate physique of the young adult. A well taught and 
comprehensive programme of physical education throughout pupils' 
time at school conveys other long term benefits. These may 
include amongst other things lifelong participation in physical 
activities; improved long term health as a result of regular 
exercise; and the fostering of self confidence and a range of 
personal qualities which cannot readily be provided through other 
areas of the curriculum. 

The terms of reference for the Group required us to express 
attainment targets in terms of what is to be expected of pupils 
at the end of each key stage. We were also asked to make 
recommendations on guidance for schools on non-statutory 
statements of attainment calibrated into ten levels. This of 
course marked a departure from what has been asked of other 
National Curriculum working groups. I have to say that we are 
disappointed at the apparent lower status thereby being 
allocated to physical education (along with art and music). 

We believe that, by themselves, the end of key stage statements 
recommended in Chapter 3 of the report will not equip teachers 
adequately to assess the achievement of pupils at the end of each 
key stage. As a result, all schools will in our view need to 
address the recommended non-statutory statements of attainment 
attached to each level for each attainment target in order to 
obtain a meaningful assessment for themselves and for parents of 
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the progress made by each child* Were the statements of 
attainment to be a statutory requirement for all key stages we 
are convinced that the quality of the physical education 
provided would be much enhanced* 

The guidance given to the Group also differed from that for 
working groups for other foundation subjects in not providing any 
indication of the amount of curriculum time to be devoted to 
physical education. We believe that adequate curriculum time must 
be made available for physical education at all key stages in 
order to accommodate the attainment targets and programmes of 
study recommended in our report. Recent evidence suggests that 
the amount of time being given to physical education in some 
schools has declined in recent years. We very much regret this 
trend, which may be due in part to physical education being one 
of the last of the foundation subjects to be considered. The 
Group intends to give consideration to curriculum time over the 
coming months and more will be said on this in our final report. 

The Group is concerned at the suggestion put forward by the 
previous Secretary of State for Education and Science that 
physical education should not necessarily be compulsory for all 
pupils at key stage 4. We do of course recognise the need for 
flexibility at this key stage. Nevertheless, we strongly believe 
that the physical development of young people should not be left 
to chance. The first section of the Education Reform Act 
recognises this in requiring that all maintained schools should 
promote the physical development of pupils. This is equally 
important at key stage 4 (and in some respects more so) as at any 
other stage. The Group welcomed therefore the statement made in 
the Welsh Office consultation letter of 21 September that the 
Secretary of State for Wales was minded that physical education 
should be compulsory for all pupils in Wales at all key stages. 

We were also pleased to note the advice submitted by the National 
Curriculum Council on 13 November that physical education should 
be taken by all pupils throughout all of the key stages. We hope 
that the Council's advice on this matter will be accepted. 



Printed image digitised by the University of Southampton Library Digitisation Unit 



Paragraph 7 of our terms of reference asked us to keep in touch 
with the parallel music and art working groups. I have been in 
contact with the Chairman of each group and have had discussions 
with the Vice-Chairman of the music group, Mr John Stephens. We 
plan to establish closer links with the two groups over the 
coming months, particularly to address the place of dance in the 
curriculum as a whole. The Group has welcomed the opportunity to 
embrace both dance and outdoor education within our 
recommendations. Each of these areas of the curriculum has a key 
part to play in physical education and we fully recognise their 
wider significance in relation to other areas of the curriculum. 

In concluding, I should draw your attention to the fact that our 
report includes a recommendation under attainment target 2 and 
under our proposals on programmes of study that all young people 
should learn to swim by the end of key stage 2. We have also 
recommended that all pupils should have the opportunity to have 
at least one residential experience during the years of 
compulsory schooling as part of outdoor education. We do of 
course appreciate the resource implications of these 
recommendations. However, after very careful consideration we 
concluded that these two elements of physical education were too 
important to leave to chance and should be an entitlement for all 
young people under the National Curriculum. 

I believe that the recommendations in this report would allow 
all young people to benefit from the very best practice in 
physical education. I hope that you will agree to publication of 
the report as soon as possible as we would value receiving 
comments from interested groups to inform our further work. I 
look forward to receiving your comments on our proposals, and 
should be glad to discuss the report with you if you so wish. 

Yours sincerely 




IAN BEER 
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19 February 1991 



1. Thank you for your letter of 21 December with which you 
enclosed a copy of the interim report of the National Curriculum 
Working Group on Physical Education. I am replying on behalf of 
both David Hunt and myself. 

2. We shall be publishing the report today, with this letter. 

We are most grateful to the Working Group for the hard work which 
we recognise has gone into the preparation of the report, and for 
the amount of ground you have been able to cover in the 
relatively short time available. I do, however, have a number of 
comments on the report which I should like you to take into 
account in your work towards your final report. 

Structure of the attainment targets 

3 . I see that you have proposed three attainment targets : 
planning and composing; participating and performing; and 
appreciating and evaluating. I am not at all convinced by this 
structure, particularly for an essentially active subject such as 
PE. I see that you consider the attainment target which covers 
performance to be the single most important element. I therefore 
ask you to reconsider the structure with a view to coming up with 
a single attainment target for physical education which reflects 
the practical nature of the subject. In the course of your 
reconsideration, I should be grateful if you could ensure that 
the active element is predominant. 

4. I recognise that the Group wishes to avoid using jargon and 
other language that is comprehensible only to the specialist. I 
am afraid that I am not convinced that you have succeeded in your 
aim. I ask you to continue your efforts in this direction, 
particularly in the non-statutory statements of attainment, many 
of which will, at the lower levels, be delivered by non- 
specialists. I am aware also that you have given careful thought 
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to the titles of the attainment targets , but I do not consider 
that the words used are satisfactory. I attach importance to 
titles which will be readily understood by non-specialist 
teachers , parents and pupils. 

End of key stage statements 

5. The Group has done a substantial amount of work on the 
statutory end of key stage statements. While I recognise your 
reservations about the different regime which is operating for 
PE, art and music, I see no reason to change this now. I 
believe that your report has demonstrated that statutory end of 
key stage statements and programmes of study, supported by the 
non-statutory levels of attainment which will be available to 
schools, can form a good basis for raising standards in these 
subjects . 

6. I should like the Group to continue to work on the end of 
key stage statements with a view to ensuring that they are short 
and general in character. They should relate to each key stage 
as a whole and, it seems to me, should be less clearly 
identifiable with particular statements represented in the non- 
statutory levels. 

Programmes of study 

7 . I look forward to seeing the results of your further work on 
the programmes of study. I remind you that these should focus on 
the active side of PE, should not be too detailed and should 
contribute to a sensible non-prescriptive statutory framework 
for PE. I should be grateful if you could in particular consider 
whether inclusion of all six areas of activity can be justified 
in all of the first three key stages, and especially in key stage 
3, where I should be inclined to suggest that schools might 
choose, say, four out of the six areas. I shall be looking for 
convincing arguments on these matters and for clear evidence that 
you have had regard to the resource implications. 

8. I agree that outdoor education and a residential experience 
are often very desirable parts of a child's education. However, 
for practical reasons, I have to say that I do not consider that 
a residential experience should be an obligatory part of the PE 
curriculum - or for that matter a compulsory element of any part 
of the statutory curriculum. I should also like you to 
reconsider the feasibility of compulsory inclusion of outdoor 
education in the statutory PE curriculum 

Practical implications 

9. I note the Group's firm recommendations on swimming. This 
and other of your recommendations - for example, for the teaching 
of dance and outdoor education - would have serious practical 
implications for many schools. I shall need to consider them in 
the light of what you and those commenting on your report have to 
say about their feasibility. I am glad that you intend to pay 
further attention to this aspect in your final report. It is 
not part of the Group ' s remit to make recommendations for the 
resources to be provided for PE. I expect your recommendations 
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to be realistically related to the general level of school 
funding which can reasonably be expected to be available. 

Curriculum time allocation 



10. You express some anxiety about the curriculum time available 
for PE and say that you intend to do further work on a minimum 
curriculum time allocation. I am as concerned as you that 
schools should offer pupils a balanced PE programme. The 
statutory attainment targets and programmes of study will in fact 
achieve this. I have no power to specify time allocations for 
any subject: indeed, I am specifically proscribed from doing so. 
Schools are free to decide their own curriculum time allocations 
for each subject in the light of the statutory requirements of 
the National Curriculum and of their decisions in respect of the 
rest of the curriculum. I therefore see no need for you to 
pursue the matter of a time allocation, except in the sense that 
you should have regard to what is likely to be practicable within 
the constraints of school timetables and the rest of the 
curriculum. 

Key stage 4 

11. You will of course be aware of my decision that PE in the 
National Curriculum at key stage 4 should have a particularly 
flexible definition. By "a particularly flexible definition" I 
mean that pupils should have a wide choice of activity at key 
stage 4, of a more flexible kind than you are recommending. I 
envisage that they should be required to keep fit and active by 
participating in some sport or other PE activity of a sensible 
kind. I have it in mind that pupils should have a choice of two 
or even one of the areas of activity. More should of course be 
available for pupils who want them and choose to specialise in 
PE. The end of key stage statement for key stage 4 should 
reflect this greater flexibility. There will still be scope in 
key stage 4 for sensible combinations of subjects - such as dance 
with music and drama in a performing arts course for those who 
want this - and I should like you to pursue your intended 
discussions with the Music Working Group to this end. 




KENNETH CLARKE 
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F oreword 



i) The National Curriculum Working Group on Physical Education was set up on 10 
July 1990 by the Secretaries of State for Education and Science and for Wales to advise on 
attainment targets and programmes of study for physical education in the National 
Curriculum. The Group was asked to submit an interim report to the Secretaries of State 
by the end of the year providing advice on: 

a) the contribution which physical education (including dance) should make to the 
overall school curriculum and how that will inform the Group’s thinking about 
attainment targets and programmes of study; 

b) the Group’s provisional thinking about the knowledge, skills and understanding 
which pupils should be expected to have attained and be able to demonstrate at key 
stages; and the profile components into which attainment targets should be grouped; 
and 

c) the Group’s thinking about the programmes of study which would be consistent with 
the profile components provisionally identified. 

ii) By the end of June 1991 the Group is required to submit a final report setting out and 
justifying its final recommendations on attainment targets and programmes of study for 
physical education. 

iii) The Group’s full terms of reference are reproduced at Appendix A. The membership 
of tlie Group is listed at Appendix B. 

iv) The interim report begins by setting out what we see as being the unique contribution 
of physical education to the curriculum as a whole (chapter 1). This chapter goes on to 
provide a rationale for physical education, setting out in more detail the characteristics 
identified at the beginning. The report goes on in chapter 2 to look at important issues 
particular to physical education, namely, safety; sport; dance; outdoor education; health 
education; special educational needs; equal opportunities; cross-curricular issues; extra- 
curricular activities; partnership in provision; examinations; and vocational opportunities; 
all of which we intend to address in more detail in the final report. 

v) Chapter 3 offers recommendations on attainment targets, end of key stage statements, 
and non-statutory guidance for schools on levels of attainment for physical education. 
Chapter 4 provides our preliminary thinking on programmes of study identifying six 
categories of activity which we believe should be offered within programmes of physical 
education at both primary and secondary level. Chapter 5 of the report sets out our plans 
for the future work of the Group and the issues to be addressed in greater detail in the final 
report. 

vi) We have had available to us in undertaking our work the report of a working group 
established by the British Council for Physical Education which made preliminary 
recommendations on the content of physical education within the National Curriculum, 
particularly in relation to attainment targets. This has greatly assisted the Group’s work 
and we are grateful to those involved in producing this report. We have also received 
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evidence from a wide range of organisations with an interest in physical education and 
dance and we are grateful for their efforts and the advice they have offered. A full list of 
those submitting evidence is attached at Appendix G. 

vii) The Group has visited schools and other institutions to obtain guidance on best 
practice in physical education. We are particularly grateful to the pupils, students and staff 
of Royce County Primary School in Hulme, Manchester, the Northern Contemporary 
Dance School in Chapeitown, Leeds, and to Leeds Polytechnic (Carnegie) for receiving 
the Group. Further visits are planned to take place before the submission of our final 
report. 

viii) Part of the purpose of this interim report is to seek views on the Group’s 
recommendations before we submit our final report to the Secretaries of State. Comments 
should be submitted, to be received by 2 April at the latest, to: 

The Secretary 

National Curriculum Working Group 

on Physical Education 

Room 3/96 

Elizabeth House 

Y ork Road 

London SE1 7PH 



Further copies of the report can be obtained from: 

Department of Education and Science 
Mowden Hall (Room 059) 

Staindrop Road 
Darlington DL3 9BG 

Tel: 0325 392001 



Definition of Terms 

Attainment Targets 

Groupings of objectives for each foundation subject, setting out the knowledge, skills and 
understanding that pupils of different abilities and maturities are expected to develop within 
that subject area. 

Key Stages 

The periods in each pupil’s education to which the elements of the National Curriculum 
will apply. There are four key stages, normally related to the age of the majority of the 
pupils in a teaching group. They are: beginning of compulsory schooling to 7; 7-11; 11-14; 
and 14 to the end of compulsory education. 
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End of Key Stage Statements 

Statements of attainment relating to each attainment target expressed in broad terms for 
each key stage. Each statement represents what pupils of different abilities and maturities 
can be expected to have achieved at the end of the key stage in question. 

Levels of Attainment 

The 10 different levels of achievement, as proposed in the TGAT report, covering the 
span of performance likely to be found from the first reporting age (7) to the last (16). The 
average pupil would be at level two at age seven and would move up one level 
approximately every two years. 

Profile Components 

Groups of attainment targets brought together for the purpose of assessment and reporting. 

Programmes of Study 

The matters, skills and processes which must be taught to pupils during each key stage in 
order for them to meet the objectives set out in the attainment targets. 
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CHAPTER 1 



The Contribution of Physical Education to the 

Whole Curriculum 



1.1 Physical Education is the only subject which, through the use and knowledge of the 
body and its movement, contributes to all aspects of the education of young people. 

Physical Education: 

• develops physical competence 

« promotes physical development 

• teaches pupils, through experience, to know about and value the benefits of exercise 

• establishes self-esteem through the development of physical confidence 

• develops artistic and aesthetic understanding within and through movement 

• helps pupils to cope with both success and failure in the context of co-operative and 
competitive physical activities 

• provides experience of physical activities which should lead pupils to lifelong 
participation. 

Physical Education also contributes to: 

• the development of problem solving skills 

• the development of inter-personal skills 

• the forging of links between the school and the community, and across cultures. 
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A RATIONALE FOR PHYSICAL EDUCATION 



1.2 All pupils are entitled to a broad, balanced, relevant and differentiated programme of 
physical education within the curriculum. The elements of the programme should be 
chosen with a view to maximising its educational potential and therefore the focus is wider 
than the development of physical skills. 

1.3 Although physical activity is central to physical education, the mind must be engaged 
in making decisions, selecting, refining, judging, shaping, adjusting, and adapting. The 
spirit must be engaged in commitment, integrity, fairness, enthusiasm, and concern for the 
quality of the outcome as well as its success. Thinking, reasoning, observing, planning and 
judging are as vital to success in a physical context as in any other. Judgements are made 
and effects assessed before, during and after activity. In this way understanding and 
appreciation are developed, enabling subsequent actions to be refined and improved. 

1.4 What is learned in physical education may be divided into two broad categories: that 
which is concerned with the co-ordination and control of the body in a variety of contexts; 
and that which is concerned with the development of judgemental skills which are 
acquired through practice of activity. Each depends upon the development of the other as 
physical tasks are performed in an increasing variety of contexts and with an increasing 
degree of subtlety of response. In practice, the two categories cannot be separated. 

1.5 For example, a five year old child learning to throw a ball has to have control over 
fingers to be able to grip and release appropriately, and at the same time needs to judge the 
moment at which to release the ball. An eleven year old will have a greater range of 
throwing actions in his/her vocabulary and, in addition to judging speed, distance and 
force, will need to select the most appropriate action for the circumstances. Similarly, an 
eleven year old in dance will be able to judge the use of space and range of dynamics 
needed to create an expressive movement phrase and to co-ordinate the use of parts of the 
body to perform the phrase. A sixteen year old will show greater technical competence and 
understanding of artistic intention to create subtlety in style, form and expression. 

Physical competence 

1.6 From their physical education programme children develop an understanding of how 
to move economically, conserve energy, adopt good posture and appropriate body tension, 
control the body in motion whether it is in familiar circumstances or is adapting to or 
creating new ones, whether it is self-paced or under pressure of time, competition or 
performance. 

1.7 To be competent in movement requires pupils to apply their developing knowdedge, 
skills and understanding in a manner appropriate to the context in which they are 
operating. For example, in gymnastics young children will be competent in jumping from a 
height when they can combine the ability to assess the height with the recognition of the 
need to use their feet and legs effectively to lessen the impact. 

1.8 To be articulate in movement is a stage beyond simple competence. It is the ability to 
call on more than a basic vocabulary of skills and to be able to select, from a range of 
possible responses to a task or situation, that which best fits the particular circumstances. 
This implies the ability to refine, adapt and develop actions and sequences in more subtle 
and sophisticated ways. 
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Physical development 

1.9 Physical activity is necessary for normal growth and physical development. A varied 
programme of activity which balances demands made on different parts of the body will 
contribute to the development of sound physique and posture. The size and structure of 
bones can be affected positively by forces applied during carefully planned and safe 
exercise. The strength and flexibility of joints is maintained and can be extended. Through 
exercise muscles are developed and this leads to increased strength and speed of action. 
Children need to be active to ensure that their hearts and lungs develop normal and 
desirable efficiency. The aim is to maximise potential. 

1.10 Regular, vigorous activity is especially important at times of rapid physical growth, 
such as in adolescence, when particular consideration should be given to individual 
differences in rates of maturation. 

The benefits of exercise 

1.11 Whilst all activities of the physical education programme provide experiences 
through which pupils can be helped to appreciate how exercise can enhance fitness, some 
are particularly appropriate vehicles for increasing strength, stamina or suppleness in the 
individual. Participation in demanding physical exercise and informed discussion of the 
effects on the body increase awareness, knowledge and understanding and lead to greater 
appreciation of the long term benefits of exercise in the promotion and maintenance of 
good health. 

Establishing self-esteem 

1.12 Physical education has a significant part to play in promoting in pupils a positive 
and realistic attitude to their bodies. This is an essential element in the development of 
self-concept and self-esteem. Through engagement in practical activity, pupils learn to 
understand and accept their physical abilities and limitations. They learn to challenge the 
false assumptions made about the relationship between physique and character and the 
stereotyped norms of physical images presented by the media. They are helped to improve 
aspects of their performance, to increase strength or agility, to become more successful 
through increased knowledge and understanding and to improve the shape, posture and 
condition of their bodies. In this way pupils come to know and value their physical selves. 

1.13 The variety of roles available within and across different activities provides pupils 
with opportunities to make positive contributions and feel valued. 

Artistic and aesthetic understanding 

1.14 Some physical activities use the body to express ideas and feelings and, in this case, 
the activity is not seen as an end in itself. Dances are composed by selecting and refining 
movements in order to make artistic statements. There are many dance forms which place 
emphasis on cultural, social and historical contexts and draw on a variety of stimuli and 
other art forms to enhance the creative process. 

1.15 In addition there are physical activities, such as gymnastics, trampolining and diving 
in which quality and aesthetic elements of movement are emphasised. The importance of 
composition and attention to line and form make them vehicles for a particular kind of 
aesthetic understanding. Experience in outdoor education can lead to aesthetic 



7 



Printed image digitised by the University of Southampton Library Digitisation Unit 



appreciation of outdoor environments and, in some forms of adventure activities, of 
movement in the outdoors. While in most competitive activities the prime intention 
concerns the outcome, that is, to jump over a bar, to score goals or make runs, nonetheless 
the aesthetic quality may enhance the appreciation of the performance. 

Coping with success and failure 

1.16 All aspects of the physical education programme provide opportunities for coming to 
understand that success is not the inevitable outcome of endeavour. When pupils work 
together in groups on particular tasks they will often succeed but they will also experience 
difficulties and even failure when tasks are not completed to the mutual satisfaction of all 
involved. As a result, they can be brought to a greater awareness of the strengths and 
weaknesses of both themselves and others. 

1.17 Activities in which there is competition between individuals and teams are ideal 
vehicles for experiencing winning and losing. Pupils can learn to appreciate the concepts 
of fair play, honest competition and good sporting behaviour, and to realise that winning or 
losing a game is temporary. Competitive activities provide opportunities to experience and 
cope with success or failure. 

Lifelong participation in physical activities 

1.18 Young children need a wide range of movement experiences to provide 
opportunities for the development of general movement competences which form the basis 
for the introduction of more specific activities at a later stage. 

1.19 As pupils grow in maturity they need to acquire sufficient competence in a balanced 
but representative selection of worthwhile activities to enable them to experience and 
appreciate the intrinsic value and unique qualities of formalised physical activities. These 
will include the exhilaration of overcoming physical challenge in different contexts, the 
aesthetic satisfaction of an economic and elegant performance, the security of competition 
within a formalised structure, and the companionship and shared experiences with others 
as a performer, official or informed spectator. The development of confidence in their 
abilities so as to achieve joy and satisfaction in engaging in these activities is essential. This 
should motivate them to extend their participation and develop life-long habits of interest 
and involvement. 

Problem solving skills 

1.20 The nature of the content and context of physical activity presents problems to be 
solved and teachers can exploit this to advantage. From the earliest experiences of playing 
with apparatus in the playground to seeking appropriate means of conveying a statement in 
a dance, or finding a way of breaking down a sophisticated defensive system in a game, 
pupils learn to face problems, consider the possible solutions and select responses. Part of 
the process will involve becoming aware of the consequences of their actions, the effects on 
others and on the environment. Sometimes the problems are faced alone and at other times 
by a group working towards a shared objective. 

1.21 While some problems are relatively easy to overcome, others need many attempts. 
As pupils become more experienced they will learn to evaluate their initial attempts and to 
decide how to modify or refine subsequent attempts in order to come nearer to their 
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intended goal. Some tasks have many solutions; in these the most appropriate must be 
selected to achieve an efficient and elegant outcome. 

Inter-personal skills 

1.22 Physical education is usually taught in groups. Young children have to become 
adept at sharing their working space safely with others while they are moving freely 
around a hall, using gymnastic apparatus or practising particular skills with bat and ball. 
They learn to consider others, to share, and to wait for their turn. As they grow older 
pupils more often work together striving towards a common goal. They may make up 
dances together, support each other’s weight in partner work in gymnastics, be part of a 
team in games or take part in an educational residential visit. 

1.23 The varied nature of these experiences provides many different opportunities to 
learn to express, share and adapt ideas; to value a range of individual contributions; to 
lead, support or concede in decision making; to become aware of and consider other 
people’s feelings; and to accept help, help others and adapt to their needs. In particular 
there are many opportunities to come to understand how to lead effectively, to appreciate 
different styles of leadership and to take turns at leading and being led. 

Links between the school and the community, and across cultures 

1.24 Within the physical education programme pupils learn the necessary competences, 
conventions and rules of activities that are a valued part of both the local community and a 
wider culture. They are, therefore, helped to gain access to these activities beyond the 
school setting. They can join in with others who share their interest and enthusiasm but 
who may be of a different age, gender, ethnic, social, or cultural group. Physical activities 
can transcend language and culture and enable people to play, dance, exercise, compete, 
climb or explore together. 



TEACHING AND LEARNING 

1.25 It is the teacher’s job to develop coherence out of apparently discrete activities so 
that pupils can operate competently and confidently across the whole of the physical 
education curriculum. 

1.26 If pupils are to develop this kind of confidence, skill and understanding, then careful 
attention must be paid to the processes of teaching and learning. Teachers need to be 
aware of the public nature of performance in physical education and the fact that failure 
can be as visible as success. 

1.27 In our rationale, we referred to the educational context of the subject, pointing to 
the need to develop pupils’ independence of action and thought and the ability to make 
informed decisions using the complete physical vocabulary. We should expect children to 
be articulate in movement and to select the right movements, skills, techniques or 
conventions to operate efficiently, effectively, creatively and safely in physical terms. 
Children who are required to make few decisions for themselves and who merely respond 
to instructions are likely to acquire accurate physical skills, but are unlikely to develop 
judgement, adaptability or independence. 
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1.28 The development of articulateness rather than a vocabulary of skills is not easily 
achieved. It requires a variety of experiences and time to practise*; experiment, repeat, 
adapt and refine. Both teachers and pupils need observational skills to recognise, check, 
analyse and alter aspects of performance; and there should be carefully planned 
progression if fluency, mastery and individual responsibility for developing skilfulness and 
creativity are to be achieved. 

1.29 The teacher should create learning conditions which, over time, increase in 
difficulty or complexity; should observe pupils’ responses and take necessary action; and 
should give opportunity and sufficient time to practise, to repeat, to consolidate and to 
refine. Tasks need to be matched to ability or stage of development. Pupils need not only 
to demonstrate their understanding through action, but also to be asked to put into words 
what they understand so that learning can be identified, consolidated and extended. 

1.30 Above all, teachers need to encourage pupils to relate knowledge, skills and 
understanding to a range of activities and contexts so that common features are 
underlined, previous learning called upon when acquiring new skills and common 
principles underlying many physical activities drawn out. 
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CHAPTER 2 



Important Issues Particular to Physical Education 



2.1 The terms of reference for the Working Group identified a number of issues relevant 
to physical education which the Group was asked to take into account. We have also 
identified a number of other issues which, although in some instances are relevant to 
other areas of the curriculum, are seen as being of particular in' portance to physical 
education. 

2.2 Further work will need to be undertaken on these issues before submission of the 
Group’s final report. However, we believe that it is important to give some initial 
consideration to each of the issues. We see this as important at this stage, not least to allow 
for the submission of further evidence and guidance from interested bodies. 



SAFETY 

2.3 Many activities in physical education are, by their very nature, potentially hazardous. 
They offer opportunities to challenge children’s skill, initiative, and courage and therein 
lies part of their appeal and value. Children learn new skills and ways of moving in new 
environments, and learn to make judgements to avoid or cope with colliding, falling or 
stumbling. 

2.4 Although it is teachers who are ultimately responsible for those in their charge, it 
should be their aim to make children increasingly aware of safety and of the need to 
minimise risks, so that pupils can become responsible for their own safety and that of 
others. 

2.5 Children need to learn to: 

a) prepare their bodies for activity and to recover from it; 

b) cope with their bodies when loss of balance occurs, intentionally or otherwise; 

c) be aware of the needs of others when working in the same space, for example, on a 
court or pitch, when sharing apparatus in a gym or working together in a dance 
studio; 

d) lift, carry and place apparatus or equipment safely, both alone and in co-operation 
with others; 

e) be aware of the hazards in activities involving bats, sticks, racquets and balls; 

f) understand why particular clothing and/or protection is worn for different activities; 

g) understand the dangers of wearing inappropriate dress and jewellery; 

h) be aware of the effects of temperature and different weather conditions; and 

i) be aware of and respond to the particular hazards associated with water. 
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PHYSICAL EDUCATION AND SPORT 



2.6 Within a programme of physical education, sporting activities such as competitive 
games, swimming and athletics are vehicles for education - education through sport - and 
they are also valued in their own right as worthwhile activities - education in sport. 

2.7 The place of games and sport in schools has we believe been widely misinterpreted by 
some commentators, particularly in the national media. There are those who have argued 
that competitive physical activities provided through sport have no part in the educational 
process and should be discouraged in schools. Others appear to think that the physical 
education programme should consist solely of competitive team games. Neither of these 
views are acceptable or an accurate description of what currently occurs in schools. 

2.8 We regard competitive games, both individual and team, as an essential part of any 
programme of physical education. We believe that this view is held by the vast majority of 
schools. 

2.9 Too brief an encounter with too many games is not effective; neither is too heavy a 
concentration on too few. Pupils should learn skills and gain understanding which will 
enable them to be involved in a number of team games within the physical education 
curriculum. Where possible, schools may timetable their programme so that a full game is 
experienced, but more often the playing time and/or the number of players in a team are 
reduced. The complete experience of a team game may only be available outside the 
normal curriculum. Just as only part of a book may be studied in class and pupils read the 
whole in their own time, so may pupils, if so inspired, extend the games experience 
provided in curriculum time. 

2.10 The debate about sport in schools has often confused games within the curriculum 
with extra-curricular sport. There is evidence of a drop in the amount of extra-curricular 
sport. This was most recently provided in the joint survey undertaken by the Central 
Council of Physical Recreation and the Secondary Heads Association. The proportion of 
total curriculum time devoted to physical education also appears to have declined in some 
schools, as mentioned in the Chairman’s covering letter. However, we have no doubt that 
the pre-eminence of team games within programmes of physical education has been 
maintained. 

2.11 We believe that extra-curricular activities (which are discussed in more detail in 
paragraphs 2.47 - 2.49 below) should include sport and be provided in order to extend 
pupils’ experience by playing in competitions or against teams, for example, from other 
schools. There is a clear link with the physical education curriculum in that extra- 
curricular sport relies on the skills, knowledge and understanding that are developed 
within the formal curriculum. Further opportunities should be provided by schools 
establishing links with sport in the community. This will enable children to practise their 
chosen sports in different environments, to participate in sports not available to them at 
school, or to work with and compete against those of similar or higher standards. 
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PHYSICAL EDUCATION AND DANCE 



2.12 Dance, for the purposes of the National Curriculum, is located within physical 
education. It is concerned with symbolic experiences and is an essential part of a balanced 
physical education programme. 

2.13 Increasingly in secondary schools, dance is being taught alongside drama and music 
so that connections are made across the performing arts. Some schools have specialist 
dance teachers working in dance/arts faculties or physical education departments; in other 
schools, it is taught by physical education teachers who have a particular interest and 
expertise in dance. 

2.14 Dance is a distinct art form, with its own history, body of knowledge, aesthetic 
values, cultural contexts and artistic products. It offers a variety of learning opportunities 
and enables participants to enjoy physical experiences as well as develop intellectual 
sensibilities. Pupils can understand themselves and others by learning in and through 
dance. Dance also provides particular opportunities for cross-curricular work. 

2.15 Dance in schools has evolved over the last twenty years from free, expressive 
movement to more structured experiences. The dance as art model develops in pupils an 
appreciation of dance as an artistic and aesthetic activity. Creating, performing and 
appraising dances are the three strands in which experiences should be framed. Pupils 
learn the skills of dancing, creating and performing dances, and through watching their 
peers and professional artists learn to respond, enjoy and make discerning judgements. 

2.16 The collaboration between the professional dance industry and dance education has 
been significant. Many dance companies have an education programme, there are dance 
officers within regional arts boards and an established national network of dance 
animateurs to offer support and resources. 



PHYSICAL EDUCATION AND OUTDOOR EDUCATION 

2.17 The term outdoor education embraces: 

a) Outdoor pursuits or adventurous activities - such as caving or rock 
climbing, in which the focus is predominantly on acquiring the skills and confidence 
to carry out the activities with competence and safety. These pursuits demand and 
develop physical competence, fitness, judgement and application of knowledge, and 
therefore require and contribute to the general competences provided by the 
broader physical education programme; and 

b) Living and travelling out of doors - which includes visits, journeys and 
expeditions on land and water, either for a part of a day or for a longer period. It 
can take place within the school grounds or local area, in progressively more 
difficult environments, often in potentially hazardous situations, in this country and 
abroad. It is a fundamental way of developing an appreciation and awareness of, 
and caring attitude to, the environment. 
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2.18 The elements above are properly included in the physical education curriculum. 
The concept of learning out of doors is an aspect of outdoor education which has relevance 
to all areas of the curriculum. It is a distinctive educational approach which involves first 
hand experiential learning and therefore has aims which extend to areas of development 
other than the physical. It provides a context for achieving objectives in such subjects as 
geography, environmental education, drama and science. Fieldwork in both urban and 
rural settings, seeks to help young people to become more aware of, and to observe 
accurately, their immediate physical and social environment and to appreciate the earth as 
the home of all human beings. 

2.19 Both living and travelling out of doors can include residential experiences. These 
provide opportunities for pupils to learn more about themselves as individuals and in 
relation to their peers and adults. Such experiences can prove an effective means of 
consolidating and extending school-based personal and social education. 

2.20 Many schools offer outdoor education as part of the extra-curricular programme. 
Outdoor education and adventure activities are strongly developed in the community and 
utilised at all ages through extra-mural education and local clubs. This area of the 
curriculum is therefore a vital link to the ideal of lifelong learning and health. 



HEALTH EDUCATION 

2.21 Physical education seeks to develop in pupils an awareness and understanding of 
the importance and desirability of an active way of life. It can make an unique contribution 
to the maintenance of good health and to health education, predominantly through 
informed involvement in practical activity. In this way pupils gain knowledge about, and 
experience of, fitness in relation to cardio-respiratory efficiency and the physiological 
effects on the body of different forms of exercise. From an early stage pupils are also 
taught the importance of warming the body appropriately before activity, and the correct 
ways of lifting, carrying and lowering apparatus. Safe practice is stressed at all times (see 
paragraphs 2.3 - 2.5). 

2.22 It is acknowledged that current levels of physical activity amongst young people are 
sufficiently low to warrant concern about their health. The risk of heart disease can begin 
in childhood, and a substantial number of children are overweight and have high levels of 
blood cholesterol. 

2.23 During lessons pupils can be made aware that all activity will have beneficial effects 
on the body. For example, work in gymnastics maintains and improves mobility' and 
flexibility and the resistance of body weight has to be overcome. In many, if not most, 
curriculum activities, the heart rate can be raised and sustained and stamina improved 
when physical demands on the body are maintained over a period of time. 

2.24 Physical education is an important contributor to the cross-curricular theme of 
health education. Topics covered can include the effects on performance and health of 
diet, smoking and alcohol; the use of drugs in sport; the importance of changing into 
suitable clothing for lessons; the need for hygiene and the importance of washing or 
showering after exercise. These serve to reinforce some moral issues which pupils may 
confront in their everyday lives and which help them to develop a personal value system. 
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2.25 Pressure within modern societies can cause stress for people of all ages. Stress has 
both mental and physical dimensions. Physical and contemplative activity are ways in 
which people seek to relieve stress. There has been a rapid growth in the popularity of 
particular systems of exercise designed for this purpose. The approach adopted in this 
report however is that the actual activity chosen is unimportant. We believe that all 
physical activities can have beneficial effects and provide relaxing complements to the 
working day. 



SPECIAL EDUCATIONAL NEEDS 

2.26 All pupils share the same statutory entitlement to a broad and balanced education 
which is wider than the National Curriculum. Children with special educational needs are 
as entitled as all other children to the full National Curriculum, and this applies to physical 
education as to any other subject. 

2.27 There are special factors which must be considered in relation to physical education 
within the National Curriculum for children with special educational needs. These are: 

a) the characteristics of the children themselves, as individuals and in groups; and 

b) the context in which the child is formally placed, for example, mainstream or special 
school. 

The nature of activities within a balanced physical education programme casts factors a) 
and b) above in a light quite different from that for other National Curriculum subjects. 

2.28 Special consideration is required in physical education for children with special 
educational needs because: 

a) physical, mental, sensory or emotional limitations in the individual child may require 
programmes of study to be adapted to enable the child to experience the learning 
process. The outcomes may also have to be stated differently in order to demonstrate 
that the learning process has taken place; and 

b) interactions with other children are an essential element of participating, learning 
and understanding in this subject. Because of the same limitations mentioned in 
a) above, particular tasks within programmes of study may need to be adapted in 
order for that interaction to take place. 

2.29 The approach adopted by the Group in drawing up attainment targets (described at 
the beginning of chapter 3 of our report) is particularly appropriate to children with special 
educational needs. Its strength lies in offering flexibility and it well serves the wide range of 
abilities and potential of children with SEN. 

Special Schools 

2.30 Children in special schools present a huge variety of needs, both between schools 
and within the same school. It should not be assumed that a school labelled, for example 
“. . . for the Physically Handicapped” has children with homogeneous physical abilities. 

2.31 Special schools, by their nature, cover a very wide range of complexity and diversity 
of individual children’s capacities and potential. The age range within a single school tends 
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to be wider than that of mainstream schools, yet the school rolls are significantly smaller 
(most have fewer than 100 pupils). 

2.32 Any one of these factors would tend to present some difficulties in implementing the 
full range of a balanced physical education programme. In order to complement the 
programme which can be provided within an individual school, links need to be developed 
with nearby schools, both mainstream and other special. Further links with community 
facilities enable special schools to supplement their often limited resources and facilities. 

Mainstream Schools 

2.33 In recent years, increasing numbers of children with special educational needs have 
received their education in mainstream schools. It is important that these children, 
whether or not their special educational status is formally recognised, are enabled to 
participate in physical education as fully as other children within the school. 

2.34 For all children, physical education affords a means of interacting with and 
developing relationships with each other. The programmes of study need sufficient 
flexibility for children with special educational needs in mainstream schools to obtain 
the same quality of experience as their peers. 

2.35 We recognise that the implementation of a balanced physical education programme 
for pupils with special educational needs can present particular difficulties for many 
mainstream schools. The issue will be addressed through the detailed programmes of study 
in tine final report. 

EQUAL OPPORTUNITIES IN PHYSICAL EDUCATION 

2.36 As a leading and guiding principle for physical education, equal opportunity requires 
that teachers should treat all children as individuals with their own abilities, difficulties and 
attitudes. All children will have their own individual gifts to contribute, some of which 
may be derived from or expressive of their backgrounds. These can be used to their own 
advantage to enrich the experience of the group, but should never be used as a basis for 
restricting access to, or opportunity 7 for, any learning experience in physical education. The 
overriding aim should always be to create an environment in which, from the earliest age, 
young people and their teachers will learn to respect and value each other. For the teacher 
of physical education, this is also to re-state a fundamental educational principle - that 
children are more important than the activities in which they are engaged. “The game” is 
not the thing - the child is. 

2.37 The diversity of the activities which it is possible to learn in physical education 
should allow all children, regardless of their sex, educational need, or cultural or ethnic 
background, access to the skills, knowledge and understanding which form the 
foundation for a physically educated person. Children then can confidently make the 
transition into the adult world of sport, dance and leisure, be it as a spectator or 
participant, or dedicated performer, whether aspiring towards excellence in that 
performance, or towards a career in the rapidly developing associated professions. 
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2.38 However, it is important to emphasise that mere access cannot be equated with real 
opportunity . The distinction between access and opportunity is crucial. In some schools, 
girls and boys, able-bodied and disabled, from a range of cultures and ethnic backgrounds 
may be said to have the same access to the physical education curriculum: no children are 
prevented by virtue of their sex, religion, ability or race from taking part. But even when 
this desirable state of affairs exists, do children also have equal opportunities to learn and 
express themselves through and in physical activity? The effects of the attitudes and 
expectations of teachers, the preconditions for access, the interactions within mixed-sex, 
mixed-ability and multi-cultural groups, and the previous experiences and relative ranges 
and levels of the skills, knowledge and understanding of the children must also be 
considered. 

2.39 While physical education shares these concerns with all other subjects in the 
National Curriculum, it has several features which demand particular thought and 
consideration. These features are listed below, but will be given fuller treatment in the final 
report. They are: 

a) the public nature of success and failure in physical education; 

b) the competitive nature of many physical education activities; 

c) the legacy of single sex teaching and teacher education in physical education; 

d) moves towards mixed sex grouping, sometimes without an educational rationale, 
and without consideration of the conditions under which mixed sex teaching and 
single sex teaching might be more successful or appropriate; 

e) the biological and cultural effects of being female or male on the behaviour 
considered appropriate for girls and boys of different cultures; 

f) the physical nature of physical education, and the emergence of sexuality during 
key stages 2, 3 and 4, providing both problems and opportunities for physical 
education in challenging body images, sex stereotypes and other limited perspectives 
which constrain the choices and achievements of disabled children, and of both girls 
and boys; 

g) the effects of some culturally restricted interpretations of masculinity on the place 
and value of dance in the school curriculum, and on boys’ opportunities for dance 
experience and education; 

h) the barriers to young people’s involvement caused by the restrictive ways some 
sports and forms of dance are portrayed and practised; 

i) the rich potential for physical education to transcend categories of race, sex and 
learning need, through nurturing the value of individual contributions in group 
situations, and through presenting a wide range of cultural forms and experiences 
which reflect our multi-cultural society; and 

j) the treatment of physical education in the sex discrimination legislation and the 
varied levels of understanding of its effects on curriculum physical education, extra- 
curricular activities and school sport. 
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2.40 Such issues are complex and can be difficult to apply to the teaching situation, but 
must be considered before decisions are made on the content, delivery and style of physical 
education programmes. Teachers therefore need to be particularly vigilant of the ways in 
which physical education is presented to children, and to raise their own knowledge and 
awareness of the issues currently facing physical education. Choices of learning 
experience should be based on: 

a) awareness of the issues identified in paragraph 2.39 and the commitment to confront 
prevailing attitudes and to change practices where they conflict with the principle of 
equality 1 of opportunity; 

b) the willingness to see physical activities as educational vehicles, rather than as ends 
in themselves; 

c) clarification and understanding of the role and legal status of curriculum time 
physical education, extra-curricular activity and school sport; and 

d) a knowledge of the effects of different kinds of groupings on the learning experience 
of girls and boys from all ethnic groups, with varied educational needs. It is worth 
emphasising that mixed grouping (ability, sex, cultures) is not the same as mixed 
ability, multi-cultural or co-educational teaching. 

2.41 Physical education should be accessible, and perceived as possible and relevant by 
all children. It is the teacher’s job to provide equal access and opportunity; to foster respect 
for fellow human beings; to question those category-based stereotypes which limit 
children’s behaviour and achievements; and especially to challenge, whenever necessary, 
instances of sexism and racism. While equal opportunities is an aim with which most 
teachers will agree, there will almost certainly be a range of strategies and practices which 
can facilitate it, and different strategies will need to be adopted in different schools and 
different communities. Working towards equality of opportunity in physical education 
involves not only widening and ensuring access. It involves the understanding and 
appreciation of the range of pupils’ responses to femininity, masculinity and sexuality, to 
the whole range of ability and disability, to ethnic and cultural diversity, and the ways 
these relate for children to physical education. This will entail, in both initial and in-service 
training of teachers, the critical review of prevailing practice, rigorous and continuous 
appraisal and often the willingness to face up to long held beliefs and prejudices. It should 
be emphasised that these requirements, shared by the whole school, are the basis not only 
of commitment to providing equal opportunity, but also of the sensitivity needed for good 
and effective teaching. 



CROSS-CURRICULAR ISSUES 

2.42 Paragraph 7(i) of our terms of reference asked us to take account of the 
contribution which physical education could make in learning about other subjects and 
cross-curricular themes, including in particular expressive arts subjects (including music 
and drama), health education, and personal and social education, and which they in turn 
can make to learning about physical education. 

2.43 We believe that physical education can provide particular opportunities for the 
general personal development of young people. Physical education in all its aspects allows 
teachers to encourage and pupils to demonstrate qualities such as self-reliance, self- 
discipline, a spirit of enterprise, a sense of social responsibility, the ability to work with 
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others, and an ability to apply knowledge and use it to solve practical and real life problems. 
Competitive activities introduce issues concerned with good sporting behaviour; teachers 
can take the opportunity to reinforce the good and to condemn the bad and anti-social, 
including cheating. Pupils will thus be helped to confront some moral issues which they will 
meet in their everyday lives and which will help them to develop a personal value system. 

2.44 The qualities identified above were addressed in the National Curriculum Council’s 
Guidance Document 3, “The Whole Curriculum”, which was issued to schools in March 
1990. We support the NCC’s definition of cross-curricular elements included in the school 
curriculum and their sub-division into dimensions, skills and themes. We also agree with 
the particular dimensions, skills and themes identified by the NCC. 

2.45 The NCC has identified health education as having close links with physical 
education. This is covered in more detail in paragraphs 2.21 to 2.25 above. Our attainment 
targets and programmes of study have been formulated in such a way as to enable part of a 
school’s programme of health education to be constructed within them and to be delivered 
through worthwhile activities. However, this would not of course preclude individual 
sessions on health education, if schools wished to deliver the theme in this way. In our final 
report we will explain at greater length the relationship between health education and our 
attainment targets and programmes of study. 

Links between physical education and other subjects 

2.46 There is scope for physical education to contribute to other subjects in a number of 
ways. We shall look more closely at these in our final report. 



EXTRA-CURRICULAR ACTIVITIES 

2.47 As already indicated in paragraph 2.10, we regard extra-curricular activities as a 
valuable extension of the normal curriculum; they are complementary to it but not a 
substitute for it. They should not be confused with “off-site” activities which may be 
provided for all pupils as part of their curriculum. For example, an outdoor education 
experience which has been selected as part of the physical education curriculum might 
take place at a local residential centre. 

2.48 Extra-curricular activities provide good opportunities for establishing contacts and 
sharing interests with other schools and with clubs within the local community. Pupils 
should be encouraged to join clubs, teams, expeditions or outings organised within their 
school. They should, through links created for them by the school, seek opportunities 
provided by the local community or by organisations such as governing bodies of sport 
or the regional arts agencies. 

2.49 Through clubs and performance groups some pupils find satisfaction in working 
with those who have similar interests. They may work toward a particular goal such as the 
presentation of a dance performance or gymnastics display, or they may enjoy simply being 
active. Some pupils welcome the opportunity 7 to learn something new - a new sport or a 
different dance style. Others, who strive for excellence, may wish to practise and compete 
with those of a similar standard. 
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PARTNERSHIP IN PROVISION 



2.50 Children and young adults are provided with opportunities for physical activity by 
many different groups and in many different ways. Providers need to be aware of their 
different roles and potential and to work together so that the best possible chance is given 
to every child. The Sports Council has identified four levels of participation: foundation; 
participation; performance; and excellence. Diagram 1 below shows how these can relate 
to the key stages in the curriculum and the contribution made by various providers at 
different stages. The school is the main provider at the foundation level in key stages 1 
and 2, although some children in primary school will wish to take opportunities for 
participation provided by local sports clubs (junior sections), dance schools and centres, 
and local authority holiday play schemes. 

2.51 As children grow older adult sport and dance forms have more relevance for them 
and they may wish to extend the experience provided for them within the curriculum. 

They may achieve this through extra-curricular activities run by the school or by seeking a 
wider range of opportunities outside school. Schools make children aware of the range of 
activities that are made available by their partners in provision and how they can gain 
access to them. In return, the other providers ensure that what they offer and the way it is 
presented is suitable for young clients. 

2.52 Pupils who are particularly talented in sport or dance can be identified in school. 
Depending on the extent of their talent and the nature of their specialism, different avenues 
are open to them. These include an extensive network of schools’ sports associations 
which organise competitive events at which pupils may represent their school at local, 
regional and national levels. Similarly, pupils may be selected to participate in dance 
festivals or youth dance companies. There are a number of ways in which talented 
performers can receive expert tuition. Some attend schools which specialise in the activity 
at which they excel. A number of local education authorities organise schools of excellence 
or Saturday classes whereby groups of talented pupils are brought together. Governing 
bodies have schemes to cater for excellence in their sports nationally and organise 
provision in the regions. There are also commercial enterprises which provide specialist 
coaching and tuition for particular groups. All these avenues should be made known to 
pupils and their families. Parents, schools and other providers should work together so that 
full potential can be realised. 



PHYSICAL EDUCATION EXAMINATIONS 

2.53 Until the advent of the General Certificate of Secondary Education (GCSE) there 
was relatively limited interest in examinations in physical education and dance. Now there 
are five examination groups w r hieh offer syllabi for studying aspects of physical education, 
dance and outdoor education for the GCSE. The proportion of secondary schools offering 
pupils the opportunity of taking GCSE in at least one of these in 1990 rose to 43%; there 
were over 33,000 candidates taking the examination in physical education and over 2,000 
in dance. Since GCSE replaced the Certificate in Secondary Education (CSE) and O 
levels the examination has been taken by pupils of all abilities. 
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Diagram 1. 

CHILDREN'S OPPORTUNITIES FOR PHYSICAL ACTIVITIES 
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2.54 An increasing number of pupils continue to study physical education, sport and 
dance post 16 and General Certificate of Education A level studies are offered by two 
examination groups. There are two different syllabi for physical education, as well 

as one for sports studies and one for dance. In addition there are syllabi for AS 
examinations in dance, which include Indian or African dance. 

VOCATIONAL OPPORTUNITIES RELEVANT TO PHYSICAL 
EDUCATION 

2.55 Vocational opportunities for those wishing to develop their interest in physical 
education are no longer restricted to careers in professional sport, dance or teaching. The 
leisure industry is currently the fourth largest employer in the country. Within it there are 
many varied employment opportunities for those interested in sport, exercise or dance. 
Pupils who receive a broad and balanced physical education are equipped to pursue a 
range of vocational and academic courses. 

2.56 Qualifications are awarded by bodies such as the City and Guilds of London 
Institute (CGLI), the Business and Technician Education Council (BTEC) and the 
Institute of Leisure and Amenity Management (ILAM). Each body offers syllabi at 
different levels so that qualifications may be taken progressively. 

2.57 The National Council for Vocational Qualifications (NCVQ) has embarked on a 
major reform of vocational qualifications. As part of this process die setting of standards 
is being addressed by the Training Agency which has initiated a programme designed to 
provide a well trained and properly qualified workforce. To this end some 130 Industry 
Lead Bodies (ILBs) have been designated, including those for Sport and Recreation, and 
Arts and Entertainment. ILBs bring together employers and employees from different 
sectors of the relevant industries to identify the tasks, skills and knowledge required to do 
the jobs effectively. They submit their findings to the NCVQ for approval. 

2.58 The suggestion that pupils aged 14+, who are not engaged in GCSE, might be 
offered the opportunity to pursue such a qualification will have implications for 
programmes of study at key stage 4. 

2.59 GCSE and A level examinations in physical education, dance, and sports studies 
are being accepted increasingly as entry qualifications to Higher Education. Many people 
who seek a career in these areas can begin to prepare while still at school. 

2.60 More specific, but restricted, vocational training is offered by the Central Council of 
Physical Recreation (Community Sports Leader Award, (CSLA)). Dance academies and 
governing bodies of sport also offer awards that can be of relevance to employers. 
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CHAPTER 3 



Recommended Attainment Targets, End of Key Stage 
Statements and Guidance on Levels of Attainment 



INTRODUCTION 

3.1 The Group’s terms of reference set out the following requirements in relation to 
attainment targets for physical education: 

“The Group should express an attainment target in terms of what is to be expected of 
pupils at the end of key stages. This expectation should take the form of a single 
statement in broad terms for each key stage which may comprise components covering 
different aspects of the subject. Each statement should represent what pupils of different 
abilities and maturities can be expected to achieve at the end of the key stage in 
question.” 

3.2 In addition the Group was asked to recommend non-statutory statements of 
attainment calibrated into ten levels. These statements are intended to form part of the 
guidance to teachers to help them plan for continuity and progression. The ten levels are to 
be defined in such a way that they can be used consistently with the end of key stage 
statements described at paragraph 3.1 above. 



RECOMMENDED ATTAINMENT TARGETS 

3.3 Progressive learning in physical education is seen by the Group as having three 
facets: 



PLANNING AND COMPOSING 
PARTICIPATING AND PERFORMING 
APPRECIATING AND EVALUATING 



3.4 Each of these facets calls for a progressive development of competence which is 
repeated at each level of difficulty. 
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3.5 PLANNING AND COMPOSING - the knowledge, skills and understanding 
required to plan for and structure performance and activities - will follow a progressive 
and cyclical process which entails the ability to: 

ANALYSE the need for planning and the nature of the problem to be solved; 
EXPLORE the material and tools available; 

SELECT the necessary tools and elements as appropriate for the solution; 
FORMULATE the solution; and 
CARRY OUT the planned response. 



This process is true for the young child planning where and how to perform a safe jump 
and for the team manager planning the tactics for a match. 



3.6 Similarly in the process of PARTICIPATING AND PERFORMING — the 
knowledge, skills and understanding required to take part - entails the ability to: 

ESTABLISH the movement; 

ADAPT the movement to changing circumstances; 

REFINE the movement to achieve accuracy and precision; 

VARY the movement to apply it to similar situations; and 
IMPROVISE on the movement in novel situations. 



This process should be repeated for ail aspects ot physical education as the demands 
become more complex. For example, the very young child in learning to throw will move 
through this process in the same way as will the skilled performer in a sport in attempting a 
new complex skill. 



3.7 APPRECIATING AND EVALUATING - the knowledge, skills and 
understanding required to be able to appreciate and evaluate physical activity in its many 
forms - entails the ability to: 

OBSERVE what is happening; 

DESCRIBE what is seen; 

ANALYSE the essential elements; 

COMPARE what is seen with other examples and against criteria; 

MAKE A JUDGEMENT as to the effectiveness of what is seen; and 
EVALUATE against criteria. 



This can be seen in the young child appreciating another child’s skill in a simple task and 
also in the most sophisticated criticism of a fully choreographed piece. 
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3.8 The Group has concluded that the three facets described above and shown 
graphically in Diagram 2 above should constitute the attainment targets for physical 
education. The end of key stage statements and levels of attainment which we are required 
by the terms of reference to recommend should in our view make provision for these 
processes to be accumulated progressively in terms of difficulty 7 and complexity 7 within the 
range of activities that make up the physical education programme. 

3.9 Our recommended Attainment Target 2 (Participating and Performing) is shown in 
Diagram 2 as being larger than the other two attainment targets. This reflects the fact that 
we see this as the single most important element of attainment within physical education, 
supported by the other two attainment targets. 



MOVEMENT PATTERNS 

3.10 The term “movement pattern” is used throughout this report. Since it may not be a 
term that is familiar to all readers a short explanation is offered. 

3.11 A movement pattern is a definite arrangement of muscle actions required to achieve 
a desired outcome, for example to throw an object or to jump in the air. The spatial and 
rhythmic components remain relatively constant, and are essential to the attainment of the 
desired outcome. 

3.12 A movement pattern may be likened to a general template for that movement. The 
template then becomes the basis of a number of specific skills, for example, the skills used 
in particular games. An underarm throw is a movement pattern and bowling in rounders is 
a specific skill that develops from it. 

3.13 Basic movement patterns need to be well established before specialist skills can be 
developed. For example: running and side stepping are the bases of dodging and swerving 
in invasion games; vertical jumping from one foot is essential to the basketball lay-up shot, 
the volleyball spike and the hurdle step prior to take off in diving; overarm throwing is the 
basis of the tennis serve, a high clear in badminton and throwing the javelin. 

3.14 Most movement patterns become established during the early years, provided a child 
has sufficient opportunities to use them. By the age of seven children will have sound 
templates of many movement patterns. In a few complex movement patterns, such as the 
overarm throw, not all children will have reached the mature form by the age of seven; for 
example, they may still be at a stage of development in which their overarm throwing 
pattern has not fully matured, with the forward foot placed on the same side of the body as 
the throwing arm. 

3.15 The establishment of sound basic movement patterns will allow children to progress, 
by building on these templates, combining, modifying and converting them into specific and 
specialist skills that are essential to participation in formal activities. In key stage 1 
children should, through the establishment of basic movement patterns, lay the foundation 
of future skill learning. 

3.16 Terminology varies and the terms “movement pattern”, “movement skill”, 
“fundamental motor pattern” and “basic movement pattern” all carry similar meanings. 
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RECOMMENDED END OF KEY STAGE STATEMENTS 



3.17 The Group has experienced difficulty in drawing up end of key stage statements 
which can stand alone as a meaningful measure of achievement for young people. We 
strongly believe that for such statements to have value they must be used by schools in 
conjunction with the guidance offered by the Group on levels of attainment. That said, the 
subsequent pages of this chapter offer end of key stage statements and statements of 
attainment for physical education for each of the attainment targets identified above. 

3.18 The examples given in brackets for each of the end of key stage statements are 
spelled out in detail in the subsequent recommended statements for the levels of 
attainment. For ease of reference, the Group has presented the levels and statements of 
attainment both by attainment target and by level of attainment. 
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END OF KEY STAGE STATEMENTS 



Attainment Target 1: 
Planning and Composing 



Key Stage 1 

Pupils should: 

• be able to plan a response to a set task (eg: ATI/ lb) 

m be able to plan logical and safe sequences of movement working alone and with a 
partner (eg: ATI/ lb, 2a, 2d & 3b) 



Key Stage 2 






Pupils should: 

• be able to plan individual and group activities using appropriate skills, strategies and 
equipment (eg: ATI/ 3a, 4a & 5a) 

• be able to explore and interpret stimuli and tasks, and form structured phrases and 
sequences of movement (eg: ATI/ 4b & 5b) 









• be able to identify the level of difficulty of tasks relative to personal skill and plan 
appropriate action especially in potentially hazardous situations (eg: ATI/ 4c & 4d) 



Key Stage 3 

Pupils should: 

• be able to develop movement compositions and plan and explain strategic moves 
(eg: ATI/ 5b, 6a & 6b) 

9 understand the range of roles necessary for their participation and performance and 
for that of others (eg: ATI/ 7b) 

• be able to solve problems in new and different situations by extending and applying 
known skills (eg: ATI/ 6d) 

• be able to analyse the safety requirements of a situation (eg: ATI/ 6c) 



Key Stage 4 

Pupils should: 

• be able to plan a personal commitment to a chosen activity and an active life style 
including, where appropriate, links with the community (eg: ATI/ 6c, 7a & 8a) 
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Attainment Target 2: 

Participating and Performing 

Key Stage 1 

Pupils should, within a relatively stable environment; 

© be able to perform sequences of movement patterns showing control of quality and 
expression (eg: AT2/ 1c, 2b & 2d) 

• be able to adjust and improve their performance (eg: AT2/ 2a) 

Key Stage 2 

Pupils should: 

• be able to swim a minimum distance of 25 metres, possess water safety skills, and 
have a sound knowledge of water safety 7 (eg: AT2/ 4c) 

• be able to adapt and refine skills in a changing environment (eg: AT2/ 3b & 4a) 

• understand, develop and conform to simple rules (eg: AT2/ 3c) 

® be -able to sustain activity over periods of time and remember and rehearse 
sequences of movement (eg: AT2/ 3 a, 4b & 4d) 

• take part in simple and safe exercise programmes (eg: AT2/ 3a) 

Key Stage 3 ~ 

• be able to extend the processes ot adapting and refining performance m a range ot 
activities (eg: AT2/ 5b & 7a) 

• be able to consolidate known skills and respond to new tasks in unknown situations 
with safety, both individually and in groups/teams (eg: AT2/ 5c, 6a, & 7b) 

T - . a e'T,'/ ' 'f 'X' ' T . - TT . T i f -Tf TXexaT:: ■ ; . V -7 ; . ■ : : ® . . 7 7'; v 7 7 7. M WS. 7.; ’• . , • . “ . 



Pupils should: 









Key Stage 4 

Pupils should: 

• show consistency in effective performance and a depth of knowledge and 
understanding in selected activities (eg: AT2/ 6b, 7a, 7c, 8a & 8b) 
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Attainment Target 3: 
Appreciating and Evaluating 



Key Stage 1 

Pupils should: 

© be able to use given criteria to observe and describe performance of movement 
patterns (eg: AT3/ la, 2b & 3a) 

• be able to recognise changes in the body during and after activity (eg: AT3/ lc) 



Key Stage 2 

Pupils should: 

® be able to judge against given criteria the effectiveness of their performance and that 
of others (eg: AT3/ 3b & 4a) 

® be able to recognise, describe and appreciate aesthetic elements in both performance 

and the environment (eg: AT3/ 4b & 4c) 

7-: . 77" 77 77 . .7777 a, 77.77777; : 7 .-777.. . 77 77. y-,-: 77 • ,77, 77 ■ .7 .■ .7.7,77 " , •• • ' - ' 

• be able to recognise the rules and procedures for different activities (eg: AT3/ 2a) 

Key Stage 3 

Pupils should: 

• be able to judge their own and others’ performance relative to intention and suggest 

improvements (eg: AT3/ 5b & 6a) 

• be able to evaluate opportunities in the community for participation and performance 
(eg: AT3/ 6b) ■ 

. ,7- ■ -7- ' . 5b.... -7.: . .. '' 5;-:^ •' '■ • •• - ' r: ; ••• •' . • ••• 

Key Stage 4 

Pupils should: 

• be able to select criteria for comparing different levels of performance (eg: AT3/ 7a) 

• be able to appraise the historical and cultural values and/or the leisure and 
vocational opportunities of an activity (eg: AT3/ 8a) 

• know about the contribution of different activities to a healthy life style (eg: AT3/ 7b) 
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Recommended Guidance on Levels of Attainment: 

Listed by Attainment Target 

Attainment Target T. Planning and Composing 

Knowledge, skills and understanding required to plan for and 
structure performance and activities. 

Pupils should develop the skills and competences required in: planning for their own and 
others’ safe and purposive participation and performance in physical activity, particularly 
in challenging environments; planning schedules for personal training, exercise and health; 
tactical and strategic planning in games and sport; composing sequences of movement 
within activities such as gymnastics and synchronised swimming; and composing and 
choreographing in dance. 



LEVEL 



1 a) 



1 b) 

;V :v - 



a) 



b) 



2 c) 




■' j > 1 EM ENT OP 

ATTAINMENT 

Pupils should: 

be able to provide for 
their own safety in 
responding to simple tasks 
in movement 

be able to work out a 
range of solutions to a 

<L. 

be able to set up simple 
individual practices of 

f SA A 



be able to suggest ways to 
work with and help a 
partner in practical 
activities 

understand preparation/ 
action/recovery 



EXAMPLES 



ensuring that they have 
enough space in which to 
work; select equipment of 
the correct size and weight 



select appropriate games 
equipment; use apparatus 
from different directions; 
turn in different ways 

controlling a bouncing ball; 
selecting a stationary or a 
moving object to strike; 
throwing and catching 
different objects 

sharing equipment; 
throwing to each other 
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LEVEL 

2 d) 



3 a) 




3 



b) 



4 a) 

4 b) 

4 c) 




STATEMENT OF 

ATTAINMENT 

Pupils should: 

be able to plan a linked 
sequence of movements 



be able to select and 
explain simple tactics to 
outwit an opponent in a 

games context 

be able to plan a logical 
sequence of movements 
both individually and with 

a partner 

understand and apply 
simple concepts of attack 
and defence 

be able to explore in 
movement the possible 
interpretations of a 

variety of stimuli 

be able to select a task at 
the level of difficulty 
appropriate to personal 

be able to select 

appropriate actions in 
potentially hazardous 
situations, including water 

be able to select, simple 
individual and team 
tactics suitable for games 
of different kinds 

be able to formulate 

- ’ ’ § . ? , | -- i 

i . J|p J fr pom * to a 

,s ~ , | • | 

idea into longer structured 
movement phrases 



EXAMPLES 



a jump followed by a roll to 
finish standing up; bouncing 
a ball around obstacles and 
throwing to a target; travel 
followed by a turn 

pretend to throw high and 
then throw low; move very 
suddenly and surprise 

jump, land and roll where 
the landing from the jump is 
the preparation for the roll; 
receive, dribble and pass 
with a partner 



the mood of a piece of 
music; characters in a story; 
different textures 



creating space in invasion, 
net and striking and fielding 
games 



34 



Printed image digitised by the University of Southampton Library Digitisation Unit 



LEVEL 

5 c) 



6 



a) 



6 b) 



6 c) 









STATEMENT OF 

ATTAINMENT 

Pupils should: 

be able to plan simple and 
safe health and exercise 
programmes and set up a 
system for monitoring 
personal participation 

be able to plan and 
explain strategic moves 
within games of different 
kinds with players of 
known ability 

know how to develop 
simple dance movement 
phrases into a 
composition that has 
form, style and clear 
technical demands 

be able to analyse 
situations in terms of 
safety requirements and 
their potential to meet 

them 



know how to apply and 
extend known skills in 
solving problems in new 
and different situations 

be able to plan 
programmes for the 
development of skill in 
individual activities 



EXAMPLES 



am I capable of jumping 
from this height?; is the 
support strong enough to 
support my weight?; are the 
partners in gymnastics well 
matched in terms of ability 
to support each other’s 
weight? 



plan progressive 
development in learning to 
somersault on the 
trampoline by using aids 
provided; plan a personal 
skill learning schedule in 
shooting in basketball; plan 
for the development of hip 
mobility to enhance skill in 
dance techniques 
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LEVEL 



EXAMPLES 



7 a) 

7 b) 

8 a) 

9 a) 

9 b) 

10 a) 



STATEMENT OF 
ATTAINMENT 

Pupils should: 

be able to devise health 
and exercise activity 
schedules appropriate for 
specific individuals 

understand and be able to 
take on a range of roles 
within a small group in a 
familiar activity 

be able responsibly to plan 
commitments for personal 
development in a chosen 
activity 

be able to act as a leader 
in p^vidihg experience m 
activities for others 

be able to plan links with 
the community to 
enhance opportunities for 
participation for 
; ; themselves and others 

be able to: set up a 
programme linking school 
and community; or 
choreograph for and run 
a “public” performance; 
or plan and organise an 
outdoor/adventure event; 
or set up and manage a 
toum ament/sports event 



as coach, umpire, player; 
choreographer, designer, 
dancer; planner, leader, 
participant 

training plus playing time 
and competition experience; 
training plus dancing and 
attending theatre 
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Attainment Target 2: Participating and Performing 

Knowledge, skills and understanding required to take part in a 
range of physical activities. 

Pupils should develop the knowledge, skills and understanding to allow them to enjoy 
effective participation in physical activity and to understand the learning process that is 
involved in developing competence. 



LEVEL 

1 a) 

1 b) 
1 c) 

1 d) 

2 a) 

2 b) 



STATEMENT OF 
ATTAINMENT 

Pupils should: 

be able to perform simple 
movement patterns 

be able to respond to 
simple rhythms and 
contrasting sounds 

be able to communicate 
through movement moods 
and feelings 

show understanding of 
aspects of space and 
control of body in 
performing movements 
well and safely 

be able to control the body 
in a full range of 
movement patterns and 
be able to adapt the 
patterns when the 
situation is changing 

be able to combine 
movement patterns while 
moving alone or along 
with another person 



EXAMPLES 



hopping; jumping; rolling; 
running; hitting; throwing; 
lifting; carrying 

skipping; swaying 



happy and sad; strong and 
gentle 



distance; gaps; directions; 
place; extent/size 



ball skills with a partner; 
changing tempo and rhythm 
in dancing; moving across 
different surfaces and 
ground conditions 



throw and catch; run and 
jump; hop and step; turn 
while rising 
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LEVEL 



EXAMPLES 



2 c) 

2 d) 



3 a) 

3 b) 

3 c) 

4 a) 

4 b) 



STATEMENT OF 
ATTAINMENT 

Pupils should: 

be able to arrange and use 
items of equipment safely, 
both alone and with 
others 

show increasing control 
and understanding of: 
moving at different 
speeds; balancing; moving 
in different directions; 
controlling energy and 
power; moving 
rhythmically; activity 
sustained for a period of 
time 

be able to sustain 
performance at an 
appropriate intensity over 
set periods of time 

show the ability to refine 
individual movement 
pattems/skills through 
practising and rehearsing 



understand, develop and 
conform to simple rules 

he able, while working 
with others in a group, to 
refine performance to 
achieve accuracy, 
efficiency and expression 

be able to remember 
sequences of movement 
and repeat them after a 
period of time 



putting out gymnastic 
apparatus; using games 
equipment with care 



swimming or running a set 
distance; practising a 
gymnastic skill; activity to 
raise the heart rate 

throwing with greater 
accuracy; clarifying the 
dynamic qualities of a 
movement; swimming 
stroke development 
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LEVEL 



EXAMPLES 



4 c) 

4 d) 

4 e) 

5 a) 

5 b) 

5 c) 

5 d) 

6 a) 



STATEMENT OF 
ATTAINMENT 

Pupils should: 

show a basic level of 
competence and 
awareness of safety in 
and aroohd water and 
other challenging 
environments 

fee able to sustain activity 
to raise the heart rate to 
an appropriate level on 
regular occasions and 
understand how and why 
the body responds 

be able to warm up safely 
and appropriately before 
activity and recover 
afterwards 

fee able to perform and 
remember skilful and 
aesthetically pleasing 
sequences of movement 

be able to refine complex 
body management skills 

fee able to recognise the 
demands of a changing 
environment and make 
appropriate skill 
adaptations 

understand and apply the 
principles of the 
f elafionMup between 
activity and energy 
expenditure 

be able to respond to new 
tasks in known and 
unknown situations 



entering shallow/deep 
water; following a map 



in balancing; high jump; 
hurdling; trampolining; rock 
climbing 

in changing weather 
conditions; personal 
survival 



improvisation in dance; new 
position in a game; skiing an 
unknown run 



39 



Printed image digitised by the University of Southampton Library Digitisation Unit 



LEVEL 
6 b) 

6 c) 

7 a) 
7 b) 

7 c) 

8 a) 
8 b) 

8 c) 



STATEMENT OF 

Pupils should: 

be able to make positive 
contributions to group 
activity within both 
co-operative and 
competitive situations 

demonstrate 
understanding of the 
principles of warm up 
before and recovery after 
activity 

be consistently accurate 
and energy cfSetot in a 
selected individual activity 

be able consistently to 
adapt to the varied 
demands of a range of 
physical activities 

be able to show technical 
form and interpretation in 
a sold or group 
presentation 

show a depth of 
knowledge and practical 
skill ahd understand^ in 
one selected activity 

understand and use the 
body as a medium of 
expression within both 
solo and group 
performance 

be able to explain and 
demonstrate ways in 
which health related 
exercise can be 
incorporated into their 
lifestyles 



EXAMPLES 



throwing the discus; diving; 
performing a gymnastics 
sequence on combined 
apparatus 

in a competitive sport; in an 
outdoor/adventure activity 



in dance; gymnastics; 
swimming; trampolining; 
skating 
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LEVEL 



STATEMENT OF 
ATTAINMENT 



EXAMPLES 



9 a) 



10 a) 



Pupils should; 

know the principles of 
participation and 
performance and be able 
to apply them at a level of 
excellence in one activity 

kiKny the principles of 
participation and 
performance and be able 
to apply them at a level of 
excellence in more than 
one activity 
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Attainment Target 3: Appreciating and Evaluating 

Knowledge, skills and understanding required to be able to 
appreciate and evaluate physical activity in its many forms. 

Pupils should be able to make reasoned judgements and decisions on their own 
performance and that of others in relation to: the quality and effectiveness of the 
performances; the aesthetic criteria; the artistic elements; and the skill and safety demands 
of specific activities at various levels of complexity. Pupils should also be able to appreciate 
and value the health-related, environmental, cultural and historical significance of different 
forms of physical activity. 



LEVEL 
1 a) 

1 b) 

1 c) 

2 a) 
2 b) 

2 c) 



STATEMENT OF 
ATTAINMENT 

Pupils should: 

be able to observe simple 
actions against given 
criteria and describe 
single features 

be able to recognise the 
number of successful 
attempts of themselves 
and others in a given 
activity against clear 
criteria 

fee able to recognise and 
describe changes taking 
place in the body during 
activity 

be able to recognise and 
explain the rules and 
codes of simple activities 

be able to observe simple 
combinations of 
movement patterns/skills 
and describe contrasts 

be able to describe the 
type and context of a 
personal activity in terms 
of what was done 



EXAMPLES 



feet together in a jump; 
“gentleness” in turning; did 
they perform the task? 



how many balls landed in 
the basket? how often was 
the record broken? 



becoming hot; breathing 
faster 



the countryside code; the 
green cross code; use of 
swimming pools 

this was faster; the turns 
were lower at the end than 
at the beginning of the 
phrase 

today I did rolls and 
jumping; at the weekend I 
went swimming and swam a 
width; I went on a fun run 
with the family 
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LEVEL 



EXAMPLES 



2 d) 



3 a) 



3 b) 



3 e) 



4 a) 



4 b) 



4 c) 

5 a) 



STATEMENT OF 
ATTAINMENT 

Pupils should: 

be able to recognise and 
respond to basic safety 
requirements in differing 
environments 

be able to recognise and 
describe movement 
patterns and skills in a 
sequence of movement 

be able to make simple 
judgements on their own 
work and that of others 
against given criteria 

be able to record details of 
personal exercise and 
health 



be a I e to identity when 
known skills are used 
effectively in a games 
context 

be able to recognise and 
describe when selected 
expressive and aesthetic 
elements are well 
interpreted in a 
performance 

be able to appreciate the 
sen son’ and aesthetic 
elements of the outdoors 

be able to compare two 
perfcjmiances and 
indicate differences in 
effectiveness and quality 
against given criteria 



the movement table is too 
near the wall; the floor is 
slippery; choose appropriate 
clothing for a walk 



straightness of legs in a 
balance; expressive use of 
“exeited”/“lazy” movement 
in dancing; safe storing of 
equipment 

record the changes in heart 
rate with changes in 
activity; record changes in 
heart rate over time 



the held climax in a 
gymnastic sequence; the 
mood of joy in a dance 



the effects of light, weather 
and the seasons 



entry of dive; height off the 
trampoline 
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LEVEL 
5 b) 

5 c) 

6 a) 

6 b) 

7 a) 

7 b) 



STATEMENT OF 
ATTAINMENT 

Pupils should; 

be able to recognise when 
a sequence of movement 
or a skill is appropriate to 
the intention of the 
perfe 
coach 

be able to monitor and 
adjust as appropriate 
personal performance 
against given criteria 



be able to analyse 
elements of a 
performance against 
selected, negotiated 
criteria related to the 
intention of the 
performer/ choreographer/ 
coach and suggest 
improvements 

be able to demonstrate 
awareness of and 
requirements for access to 
the leisure and vocational 
opportunities in the local 
community 

be able to select the most 
important aspects of a 
performance to be 
impro ved, using given 
criteria in terms of 
efficiency, effectiveness, 
good form, technical skill 
or expression 

be able to evaluate the 
role of activity in 
maintaining good health 
in general, and in 
particular to themselves 



EXAMPLES 



tactical deception in a game; 
an expressive gesture 



increasing accuracy in 
shooting at goal; longer 
balance in handstands; 
improved accuracy and 
expression in a step pattern 
in dance 

is the starting position of a 
gymnastic sequence 
exciting?; the accuracy of a 
cross pass from the wing; 
the effectiveness of a racing 
turn; the historical accuracy 
of a dance 



the opportunities for and 
responsibilities of club 
participation; the 
programme of the local 
leisure centre 
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LEVEL 



8 a) 



9 a) 



9 b) 



10 a) 



STATEMENT OF 
ATTAINMENT 

Pupils should* 

be able to analyse an 
activity in relation to its 
historical/cultural values 
and to its leisure and 
vocational opportunities 



be able to identify relevant 
criteria and use them to 
judge a performance in 
terms of technical skill, 
style, form and aesthetic 
effect 

be able to analyse and 
evaluate constraints on 
the possibilites for 
engaging in activities for 
health 

be able to conduct a 
critical analysis of a 
performance 



EXAMPLES 



should the game of rugby 
league be introduced into 
this community which is 
committed to rugby union?; 
would classical ballet benefit 
the training of footballers?; 
estimate the value of 
snooker in the physical 
education curriculum 
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Recommended Guidance on Levels of Attainment: 

Listed by Level of Attainment 



LEVEL ATTAIN- 
MENT 
TARGET 

1 a) 1 

1 b) 1 

1 a) 2 

I b) 2 

1 c) 2 

1 d) 2 

1 a) 3 



STATEMENT OF 

ATTAINMENT 

Pupils should: 

be able to provide for their 
own safety in responding 
to simple tasks in 
movement 

be able to work out a 
range of solutions to a 

simple task 

be able to perform simple 
movement patterns 

be able to respond to 
simple rhythms and 
contrasting sounds 

be able to communicate 
through movement moods 

and feelings ' 

show understanding of 
aspects of space and 
control of body in 
performing movements 
well and safely 

be able to observe simple 
actions against given 
criteria and describe 
single features 



EXAMPLES 



ensuring that they have 
enough space in which to 
work; select equipment of 
the correct size and weight 

select appropriate games 
equipment; use apparatus 
from different directions; 
turn in different ways 

hopping; jumping; rolling; 
running; hitting; throwing; 
lifting; carrying 

skipping; swaying 



happy and sad; strong and 
gentle 

distance; gaps; directions; 
place; extent/size 



feet together in a jump; 
“gentleness” in turning; did 
they perform the task? 
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LEVEL ATTAIN- 
MENT 
TARGET 

1 b) 3 

1 c) 3 

2 a) 1 

2 b) 1 

2 c) 1 

2d) 1 

2 a) 2 



STATEMENT OF 
ATTAINMENT 

Pupils should: 

be able to recognise the 
number of successful 
attempts of themselves 
and others in a given 
activity against clear 
criteria 

be able to recognise and 
describe changes taking 
place in the body during 



be able to set up simple 
individual practices of 
games skills 







be able to suggest ways to 
work with and help a 
partner in practical 

Jp /*»; ■ 1"" 

, * '/V. 

understand preparation/ 
action/recovery 

be able to plan a linked 
sequence of movements 



' > ' ; 

be able to control the body 

in a full range of 
movement patterns and 
be able to adapt the 
patterns when the 
situation is changing 



EXAMPLES 



how many balls landed in 
the basket?; how often was 
the record broken? 



becoming hot; breathing 
faster 



controlling a bouncing ball; 
selecting a stationary or a 
moving object to strike; 
throwing and catching 
different objects 

sharing equipment; 
throwing to each other 



a jump followed by a roll to 
finish standing up; bouncing 
a ball around obstacles and 
throwing to a target; travel 
followed by a turn 

ball skills with a partner; 
changing tempo and rhythm 
in dancing; moving across 
different surfaces and 
ground conditions 
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LEVEL 
2 b) 



2 c) 

2 d) 

2 a) 

2 b) 





ATTAIN- 

MENT 

TARGET 



2 




STATEMENT OF 
ATTAINMENT 

Pupils should: 

be able to combine 
movement patterns while 
moving alone or along 
with another person 



be able to arrange and use 
items of equipment safely, 
both alone and with 

others 



Mp 



sssiiigii* 



IllllillSSiii 



show increasing control 
and understanding of: 
moving in different 
directions; controlling 
energy and power; 
moving rhythmically; 
activity sustained for a 
period of time 




be able to recognise and 

explain the rules and 

codes of simple activities 

■ . ■ . 

be able to observe simple 
combinations of 
movement patterns/ 
skills and describe , 
coi sts 



be able to describe the 
type and context of a 

personal activity in terms 
of what was done 

JiA;y 



EXAMPLES 



throw and catch; run and 
jump; hop and step; turn 
while rising 



putting out gymnastic 
apparatus; using games 
equipment with care 



the countryside code; the 
green cross code; use of 
swimming pools 

this was faster; the turns 
were lower at the end than 
at the beginning of the 
phrase 



today I did rolls and 
jumping; at the weekend I 
went swimming and swam 
a width; I went on a fun run 
with the family 
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LEVEL ATTAIN- 
MENT 
TARGET 

2d) 3 



3 a) 1 

3 b) 1 

3 a) 2 

3 b) 2 

3 c) 2 

3 a) 3 



STATEMENT C. 

ATTAINMENT 

Pupils should: 

be able to recognise and 
respond to basic safety 
requirements in differing 
environments 

be able to select and 
explain simple tactics to 
outwit an opponent in a 

games context 

be able to plan a logical 
sequence of movements 
both individually and with 

a partner ^ ?' i 

be able to sustain 
performance at an 
appropriate intensity over 
set periods of time 

show the ability 7 to refine 
individual movement 
pattems/skills through 
practising and rehearsing 

understand, develop and 
conform to simple rules 

be able to recognise and 
describe movement 
patterns and skills in a 
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EXAMPLES 



the movement table is too 
near the wall; the floor is 
slippery; choose appropriate 
clothing for a walk 

pretend to throw high and 
then throw low; move very 
suddenly and surprise 

jump, land and roll where 
the landing from the jump is 
the preparation for the roll; 
receive, dribble and pass 
with a partner 

swimming or running a set 
distance; practising a 
gymnastic skill; activity to 
raise the heart rate 

throwing with greater 
accuracy; clarifying the 
dynamic qualities of a 
movement; swimming 
stroke development 
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LEVEL ATTAIN- 
MENT 
TARGET 



3 b) 3 



3 c) 3 

4 a) 1 

4 b) 1 

4 c) 1 

4 d) 1 

4 a) 2 



4 



b) 






STATEMENT OF 

ATTAINMENT 

Pupils should: 

be able to make simple 
judgements on their own 
work and that of others 
against given criteria 

be able to record details of 
personal exercise and 

health TT A AA ; 'AA 7 ' 

understand and apply 
simple concepts of attack 

and defence 

be able to explore in 
movement the possible 
interpretations of a 
variety of stimuli 

be able to select a task at 
the level of difficulty 
appropriate to personal 

be able to select 
appropriate actions in 
potentially hazardous 
situations, including water 

be able, while working 
with others in a group, to 
refine performance to 
achieve accuracy, 
efficiency and expression 

be able to remember 
sequences of movement 
and repeat them after a 
period of time 



51 



EXAMPLES 



straightness of legs in a 
balance; expressive use of 
“excited’7“lazy” movement 
in dancing; safe storing of 
equipment 

record the changes in heart 
rate with changes in 
activity 7 ; record changes in 
heart rate over time 



the mood of a piece of 
music; characters in a story; 
different textures 
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LEVEL 

4 c) 



4 d) 



4 e) 



4 a) 



4 b) 



4 c) 

5 a) 



ATTAIN- 

MENT 

TARGET 

2 


STATEMENT OF 
ATTAINMENT 

Pupils should: 

show a basic level of 
competence and 
awareness of safety in 
and around water and 
other challenging 
environments 


2 


be able to sustain activity 
to raise the heart rate to 
an appropriate level on 
regular occasions and 
understand how and why 
the body responds 


2 


be able to warm up safely 
and appropriately before 
activity and recover 
afterwards 


3 


be able to identify when 
known skills are used 
effectively in a games 

context 


3 


be able to recognise and 
describe when selected 
expressive and aesthetic 
elements are well 

interpreted in a 

performance 


3 


be able to appreciate the 
sensory and aesthetic 
elements of the outdoors 


1 


be able to select simple 
individual and team 
tactics suitable for games 
of different kinds 
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EXAMPLES 



entering shaliow/deep 
water; following a map 



the held climax in a 
gymastic sequence; the 
mood of joy in a dance 



the effects of light, weather 
and seasons 



creating space in invasion, 
net and striking and fielding 
games 
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LEVEL ATTAIN- 
MENT 
TARGET 



5 b) 1 




STATEMENT OF 

ATTAINMENT 

Pupils should: 

be able to formulate 
simple responses to an 
idea into longer structured 
movement phrases 

be able to plan simple and 
safe health and exercise 
programmes and set up a 
system for monitoring 
personal participation 

be able to perform and 
remember skilful and 
aesthetically pleasing 
sequences of movement 

be able to refine complex 
body management skills 

be able to recognise the 
demands of a changing 
environment and make 
appropriate skill 
adaptations 

understand and apply the 
principles of the 
relationship between 
activity and energy 
expenditure 

be able to compare two 
performances and 
indicate differences in 
effectiveness and quality 
against given criteria 



EXAMPLES 



in balancing; high jump; 
hurdling; trampolining; rock 
climbing 

in changing weather 
conditions; personal 
survival 



entry of dive; height off the 
trampoline 
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LEVEL ATTAIN- 
MENT 
TARGET 



5 b) 3 



5 



c) 




6 



a) 



1 





6 









STATEMENT OF 

ATTAINMENT 

Pupils should: 

be able to recognise when 
a sequence of movement 
or a skill is appropriate to 
the intention of the 
performer/choreographer/ 
coach 

be able to monitor and 
adjust as appropriate 
personal performance 
against given criteria 



be able to plan and 
explain strategic moves 
within games of different 
kinds with players of 
known ability 

know how to develop 
simple dance movement 
phrases into a 
composition that has 
form, style and clear 
technical demands 

be able to analyse 
situations in terms of 
safety requirements and 
their potential to meet 

them 



EXAMPLES 



tactical deception in a game; 
an expressive gesture 



increasing accuracy in 
shooting at goal; longer 
balance in handstands; 
improved accuracy and 
expression in a step pattern 
in dance 



am I capable of jumping 
from this height?; is the 
support strong enough to 
support my weight?; are the 
partners in gymnastics well 
matched in terms of ability 
to support each other’s 
weight? 
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LEVEL 
6 d) 

6 e 

6 a) 
6 b) 

6 c) 

6 a) 



ATTAIN- 

MENT 

TARGET 

1 



1) 



2 



2 



2 



3 



STATEMENT OF 
ATTAINMENT 

Pupils should: 

know how to apply and 
extend known skills in 
solving problems in new 
and different situations 

be able to plan 
programmes for the 
development of skill in 
individual activities 



be able to respond to new 
tasks in known and 
unknown situations 

be able to make positive 
contributions to group 
activity within both co- 
operative and competitive 
situ- is 

demonstrate 
understanding of the 
principles of warm up 
before and recovery after 

activity 

be able to analyse 
elements of a 
performance against 
selected, negotiated 
criteria related to the 
intention of the 
performer/choreographer/ 
coach and suggest 
imp ovem nts 



EXAMPLES 



plan progressive 
development in learning to 
somersault on the 
trampoline by using aids 
provided; plan a personal 
skill learning schedule in 
shooting in basketball; plan 
for the development of hip 
mobility to enhance skill in 
dance techniques 

improvisation in dance; new 
position in a game; skiing an 
unknown run 



is the starting position of a 
gymnastic sequence 
exciting?; the accuracy of a 
cross pass from the wing; 
the effectiveness of a racing 
turn; the historical accurdey^ 
of a dance 
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LEVEL 

6 b> 

7 a) 
7 b) 
7 a) 

7 b) 

7 c) 
7 a) 



ATTAIN 

MENT 

TARGET 

3 



i 



I 



2 



2 



2 



3 



STATEMENT OF 
ATTAINMENT 

Pupils should: 

be able to demonstrate 
awareness of and 
requirements for access to 
the leisure and vocational 
opportunities in the local 
community 

be able to devise health 
and exercise activity 
schedules appropriate for 
specific individuals 

understand and be able to 

take on a range of roles 
within a small group in a 
familiar activity' 

be consistently accurate 
and energy efficient in a 

selected individual activity 

' be able co n si st ei i d y to 
adapt to the varied 
demands of a range of 
physical activities 

be able to show technical 
form and interpretation in 
a solo or group 
presentation 

be able to select the most 
important aspects of a 
performance to be 
improved, using given 
criteria in terms of 
efficiency, effectiveness, 
good form, technical skill 
or expression 



EXAMPLES 



the opportunities for and 
responsibilities of club 
participation; the 
programme of the local 
leisure centre 



as coach, umpire, player; 
choreographer, designer, 
dancer; planner, leader, 
participant 

throwing the discus; diving; 
performing a gymnastics 
sequence on combined 
apparatus 

in a competitive sport; in an 
outdoor/adventure activity 



in dance; gymnastics; 
swimming; trampolining; 
skating 
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LEVEL 

7 b) 

8 a) 
8 a) 
8 b) 

8 c) 

8 a) 



ATTAIN- 

MENT 

TARGET 

3 



1 



2 



2 



i 



3 



STATEMENT OF 
ATTAINMENT 

Pupils should: 

be able to evaluate the 
role of activity in 
maintaining good health 
in general* and in 
particular to themselves 

be able responsibly to plan 
commitments for personal 
development in a chosen 
activity 

show a depth of 
knowledge and practical 
skill and understanding in 
one selected activity 

understand and use the 
body as a medium of 
expi ion vs ; thin both 
solo arid group 
performance 

be able to explain and 
detr mstrate wa in 
which health re lated 
exercise can he 
inec i rated into their 
lifestyles 

be able to analyse an 
activity in relation to its 
historical/cultural values 
and to its leisure and 
vocational opportunities 



EXAMPLES 



training plus playing time 
and competition experience; 
training plus dancing and 
attending theatre 



should the game of rugby 
league be introduced into 
this community which is 
committed to rugby union?; 
would classical ballet benefit 
the training of footballers?; 
estimate the value of 
snooker in the physical 
education curriculum 
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LEVEL ATTAIN- 

MENT 
TARGET 


STATEMENT OF EXAMPLES 

ATTAINMENT 

Pupils should: 


9 a) 1 


be able to act as a leader 
in providing experience in 
activities (brothers 


9 b) 1 


be able to plan links with 
the community to 
enhance opportunities for 
participation for 
themselves and others 


9 a) 2 


know the principles of 
participation and 
performance and be able 
to apply them at a level of 
excellence in one activity 


9 a) 3 


be able to identify relev ant 
criteria and use them to 
judge a performance in 
terms of technical skill, 
style, form and aesthetic 
effect 


9 b) 3 


be able to analyse and 
evaluate constraints on 
the possibilities for 
engag ing in activities for 
health 


10 a) 1 


be able to; set up a 
programme linking school 
and community; or 
choreograph for and run 
a “public” performance; 
or plan and organise an 
outdoor/adventure event; 
of set up and manage a 
toum ament/sports event 
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LEVEL 
10 a) 

10 a) 



ATTAIN- 

MENT 

TARGET 



2 



3 



STATEMENT OF 
ATTAINMENT 

Pupils should: 

know die principles of 
participation and 
performance and be able 
to apply them at a level of 
excellence in more than 
one activity 

be able to conduct a 
critical analysis of a 
performance 
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CHAPTER 4 



Recommended Programmes of Study 



The Physical Education Programme 

4.1 The physical education programme is defined as that which takes place in curriculum 
time and is for all children. 

4.2 The contexts and types of activity in which learning takes place may vary from 
locality to locality, according to resources, culture and/or available expertise. Physical 
activities are selected because of the opportunities they afford for developing physical 
competence and because they are considered valuable in their own right. Teachers build 
their programmes from activities which have been specially selected to offer different ways 
for children to engage in physical activity. 

4.3 With so many potentially worthwhile activities to choose from it is important that a 
balance is achieved. To facilitate this, activities have been grouped into six categories, each 
offering a different kind of learning experience and reflecting different characteristics. 

These are: 

games activities 
dance forms 
gymnastic activities 
athletic activities 

swimming and water based activities 
outdoor education and adventure activities. 

4.4 Games activities are important in providing pupils with the experience of directly 
competitive situations that call for skills, tactics, and strategies to outwit opponents. Dance 
forms and gymnastic activities both focus on the body and are concerned with the control 
and management of bodily movements. Dance forms emphasise the artistic and expressive 
aspects of movement, whereas gymnastic activities demand the control of the body in 
increasingly challenging situations. Athletic activities pursue individual excellence, where 
pupils strive to improve performance against measurements and/or others. Swimming and 
water based activities have been included in a separate category because it is essential that 
all children learn to swim and have confidence in and on water, both for the purpose of 
survival and as a pre-requisite for participation in water based activities. Outdoor 
education and adventure activities provide pupils with opportunities to learn to travel 
safely and adapt skills in challenging and stimulating environments. 

4.5 Adult forms of physical activities are not appropriate for young children. Their bodies 
are small, they lack strength and have proportions different from those of adults. They are 
not yet capable of sophisticated, adapted movement patterns and their stage of cognitive 
and social development does not match the demands of adult forms. 

4.6 Young children need many opportunities to develop basic movement patterns such as 
climbing, running, jumping and throwing (see paragraphs 3.10 - 3.16). Given sufficient 
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experience of these actions in a variety of contexts, they progress through a number of 
developmental stages and reach a level of competence which enables them to adapt the 
actions from a natural form to the requirements of particular activities. For example, a 
basic throwing action is adapted to become a serve or smash in tennis, or a two footed 
jump is adapted into a take off from a spring board or trampette in gymnastics. 

4.7 While children build a repertoire of sound movement patterns they also learn some of 
the principles and acquire knowledge and understanding which enable them to participate 
intelligently and effectively in a range of physical contexts. For example, they learn to play 
games effectively through understanding the principles of defending and attacking, and the 
use of space. In dance, pupils come to understand how to shape a phrase; in gymnastics 
they learn to respond to a task in a personal yet disciplined way. Across all activities they 
learn to select appropriate movements for the context in which they are operating. They 
need a rich vocabulary of skill and an understanding of what constitutes an appropriate 
response within the conventions of the activity. 

4.8 The matrix at Diagram 3 below constitutes the Group's preliminary thoughts on the 
programmes of study for physical education to be provided under the National 
Curriculum. It demonstrates how progress is made from basic movement patterns, 
through the skills, knowledge and understanding that form the basis of each category, to 
specific skills and adult forms of activities. We believe that all pupils up to key stage 3 
should participate in a physical education programme which includes all of the six 
categories of activity identified. 

4.9 At key stage 4 we believe that pupils not undertaking a GCSE in physical education 
should undertake at least three of the activities identified in the matrix. These should 
include at least one chosen game, and to ensure the continued development of body 
management, either dance forms or gymnastic activities. At key stage 4 it should be 
possible, with the agreement and co-operation of the school, for one of the three chosen 
activities to be undertaken off-site. Typically this might take place at a local sports club 
where a pupil is able to develop a particular talent. 

4.10 In addition to the categories of activity identified above, we believe that there is a 
range of skills, dimensions and themes (which are discussed in detail in chapters 1 and 2) 
which should permeate all of the programmes of study through all the key stages. These 
are also identified in Diagram 3. 

4.11 The categories of activity identified in the matrix incorporate the following elements: 
Games activities 

4.12 It is in games that pupils can develop the ability to stop and start, to accelerate, to 
turn and also to use a variety of balls and implements. Some of these skills are highly 
technical and demand a high level of hand, foot and eye co-ordination. In addition pupils 
learn tactics and strategies and to match their skills against an opponent within a 
framework of rules. They co-operate and compete. 

4.13 In primary schools games lessons give pupils the opportunities to run, chase, dodge 
and change direction so that they become agile, alert and controlled in their use of space. 
They need a lot of practice with bats and balls of different sizes to become secure in the 
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MATRIX FOR PROGRAMMES OF STUDY 



Diagram 3 



■ 


Games 

Activities 


Dance 

Forms 


Gymnastic 

Activities 


Athletic 

Activities 


Swimming & 
Water based 
Activities 


- - ■, : 

Outdoor Education j; 
& Adventure § 

Activities j 


Key Stage 
1 






Basic Games 
Skills 

< 


Dance 

Experiences 


Gymnastic 

Experience 

M o v e m e n 1 


Basic Running, 
Jumping and throwing \ 

Patterns 


Water Confidence 
and Swimming 




Exploring and Finding 
Out and Appreciating 1 

> 


Key Stage 
2 


inimum entitlement to structured residential experience 


Games Skills and 
Understanding 


Artistic Forms 
and Expression 


Compositional 

Gymnastics 


A Range of 
Athletic Techniques ' 


Activities on and 
in the water 




Awareness and Skills | 
in Alternative 
Environments 


Key Stage 
3 


Selected Games: 
Invasion; 
Striking; Target; 
Net and Wall 


Dance Contexts: 
Cultural; Historical; 
Social; Folk; 
Traditional; Theatrical 


Individual and 
Group Gymnastic 
Activities 


A Variety of Athletic 
Activities 


1 > 


✓ 


Cooperation, 
Leadership and Safety | 
in Challenging 
Environments 


Key Stage 
4 


Chosen 

Game(s) 


Chosen Dance 
Genres 


Chosen Gymnastic 
Activity(ies) 


Chosen Athletic 
Activity(ies) 


I Chosen 

' Water based 
nL- Activity(ies) 


Chosen Outdoor 1 
Adventure Activity(ies) | 


Elements 
permeating 
all aspects 
and all 
Key Stages 


Health and Safety Education 

- Contribution to general fitness, increasing powers of strength, stamina and endurance 

- Contribution to stress management, mental and emotional health | 

- Developing positive attitudes towards a healthy and active lifestyle 

- In the context of activities - safe conduct, equipment and clothing, facility / environment 


Personal and Social Education 

Developing arange of personal qualities and skills including: 

- commitment - coping with success and failure - providing and accepting leadership 

- communication - cultural awareness - respect for rules, self and others 

competition and cooperation - discipline - self esteem and confidence 

- copinq with challenge - perseverance - trust j: 


Sensory Experience and Aesthetic Expression and Appreciation 


£ 




Equal Opportunities 

- coverinq: awareness; challenging stereotypes, prejudice and discrimination; enqouraging respect for and 

valuing individual differences; enriching experience through cultural diversity; facilitating/enabling 
achievement of individual potential; inclusion; widening access and opportunity. 
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skills of throwing, catching, striking, kicking and travelling with a ball. Inventing games 
provides many learning opportunities. Children work co-operatively to decide on the rules 
of play including how the game is started, how points are scored, the composition of teams, 
and the equipment to be used. After this stage the work will focus on the development of 
specific skills within the game and on improving tactical awareness. The acquisition of 
skills, though important, needs to be seen in the context of developing understanding and 
knowledge of principles. 

4.14 At the secondary stage there are four main types of formalised games which pupils 
should experience. These are invasion games such as football, basketball and hockey; 
net/wall games such as tennis or squash; striking and fielding games such as cricket, 
rounders and stoolball; and target games such as golf. 

Dance forms 

4.15 Dance forms contribute to both the symbolic and artistic as w r ell as the physical 
education of pupils. They help children to develop mastery of the body and give them the 
opportunity to explore the dynamics of movement. In dancing the body itself takes on 
greater significance than it does in games and gymnastics where pupils have to adapt their 
movement to accommodate implements or apparatus. Pupils develop an appreciation of 
line, form and expressive quality. They learn to make artistic statements and create 
aesthetic effects by structuring movement into phrases and whole dances. Through using 
the body as an instrument of expression they are able to create moods, to convey ideas and 
to express feelings. Working together in dance, they learn about co-operation in a context 
which is quite different from working within a team towards an objective goal. At all stages 
children are helped to observe, appreciate and evaluate dances and how they are 
performed. 

4.16 As children grow older they build upon their early expressive experience, develop an 
understanding of shaping movement into artistic forms of expression and move on to study 
distinct cultural dance forms. These may include: folk dance, for example, national dances 
of various countries; historical dance, for example, pavanne, galliard, minuet; theatrical 
dance, for example, ballet, contemporary dance, jazz; and social dance, for example, 
ballroom, old time, American square. 

Gymnastic activities 

4.17 Like dance forms, gymnastic activities focus on the body. They are concerned with 
acquiring control, co-ordination and versatility in the use of the body, and responding to 
challenges. They are based on natural actions such as leaping, balancing, inverting, rolling 
and swinging. At the primary stage a variety of each is experienced, explored, practised, 
refined, adapted and consolidated. Some named gymnastic skills will be developed in 

this context. Pupils improve their performance and are able to apply their skilfulness in 
new contexts. They learn to work on the floor and on apparatus and to compose sequences 
of movement which show appropriate dynamic qualities, fluency and control. Pupils work 
alone, with partners or in small groups and learn to cope with additional problems of 
timing, to take responsibility for the safety of others and to share ideas. 

4.18 At secondary level, gymnastics work becomes more precise, subtle and complex in 
its forms. Specific sport forms, which may be introduced towards the end of key stage 3, 
include sports acrobatics, rhythmic gymnastics and trampolining. 
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Athletic activities 



4.19 Athletic activities seek to develop children's natural capacities to run, jump and 
throw. Pupils aim to maximise their performance in terms of time, height and length. 
Through organised events and measurement of achievement pupils have opportunities to 
engage in and to manage competition against others, against set standards and against their 
own previous performance. The knowledge and experience of mechanical principles, 
physiological effects and the preparation of the body for activity 7 and appreciation of 
training schedules are of value to older pupils. 

4.20 Following experience of developing maximum performance and control in running, 
throwing and jumping, children will be introduced to more specific athletic activities such 
as track and field events, cross country running and aerobics. 

Swimming and water based activities 

4.21 The initial emphasis in this category of activity is on developing safety and 
confidence in the water. We strongly believe that all children should learn to swim during 
the primary years and this is provided for under the end of key stage statements and levels 
of attainment. Children who learn the fundamentals of recognised strokes at this stage are 
more likely to become proficient swimmers subsequently. Pupils' competence in the water 
is extended by introducing them to life-saving and personal survival skills. These include 
diving, surface diving, swimming under water, releasing and towing others and designing 
aids to buoyancy. 

4.22 Children who can swim have access to other activities on and in the water such as 
diving, water polo, synchronised swimming, canoeing, sailing, or windsurfing. In key 
stage 4 pupils who can swim may elect to extend their ability in swimming or in some other 
water based activity. 

Outdoor education and adventure activities 

4.23 Outdoor education offers children the opportunity to leam skills that will enable 
them to travel safely in increasingly demanding environments. For young children this 
might mean, finding their way round their schools' grounds. They might progress through 
camping in the schools' fields, including preparation of food and sharing equipment, to 
planning and undertaking an expedition. Opportunities to demonstrate leadership and to 
show awareness of safety in increasingly challenging environments will occur. Outdoor 
activities take place in potentially hazardous environments and adaptability in skill rather 
than learned techniques is required. The balance between risk and safety 7 is a finely judged 
one and pupils need to leam to assess their own competence before making such 
judgements for themselves. 

4.24 Residential experience is an important element of outdoor education which furthers 
the personal and social development of young people. We believe that all pupils should 
receive at least one structured residential experience during their school career. This is 
provided for in the matrix for programmes of study at Diagram 3 and is seen by the Group 
as being a necessary minimum entitlement for all pupils. While physical education is 
perhaps the most obvious context for residential experience, the minimum entitlement we 
believe to be necessary may be met through other subjects, for example, as part of a field 
trip within a course of geography or biology 7 . 
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CHAPTER 5 



Organisation of Future Work 



5.1 The Group has identified a range of issues in chapter 2 which are of particular 
relevance to physical education, even though in some cases they have a wider significance. 
We will be establishing sub-groups to give some of these issues fuller consideration. In 
addition we propose to address the following issues in more detail before submission of the 
final report: 

a) what should be the minimum entitlement for each pupil at each key stage, both in 
terms of curriculum time devoted to physical education and the content of 
programmes of study; 

b) the need for progression - identifying the routes through the programmes of 
study, how they relate to the attainment targets and end of key stage statements, 
and how progression is assured; 

c) the resource implications of our recommendations, including initial and in-service 
training and levels of staffing; 

d) the particular needs of primary education; 

e) assessment and reporting; and 

f) examinations at key stage 4. 
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APPENDIX A 



National Curriculum Working Group on Physical 

Education 



TERMS OF REFERENCE 



Background 

1. The Education Reform Act 1988 provides for the establishment of a National 
Curriculum of core and other foundation subjects for pupils of compulsory school age in 
England and Wales. The Act empowers the Secretary of State to specify, as he considers 
appropriate for each foundation subject, including physical education, attainment targets 
and programmes of study. Taken together, these attainment targets and programmes of 
study will provide the basis for assessing a pupil's performance, in relation both to expected 
attainment and to the next steps needed for the pupil's development. 



The Task 

2. The Secretary of State intends that, because of the nature of the subject, the objectives 
(attainment targets) and means of achieving them (programmes of study) should not be 
prescribed in as much detail for physical education as for the core and other foundation 
subjects. He considers that schools and teachers should have substantial scope here to 
develop their own schemes of work. It is the task of the Physical Education Working 
Group to advise on a statutory framework which is sufficiently broad and flexible to allow 
schools wide discretion in relation to the matters to be studied. 



3. The Group should express an attainment target in terms of what is to be expected of 
pupils at the end of key stages. This expectation should take the form of a single statement 
of attainment in broad terms for each key stage which may comprise components covering 
different aspects of the subject. Each statement should represent what pupils of different 
abilities and maturities can be expected to achieve at the end of the key stage in question. 
These statements are intended then to form part of the statutory Order for the subject. The 
statutory assessment arrangements for physical education will not include nationally 
prescribed tests (except in the case of GCSE examinations at the end of key stage 4). 

4. In addition, the Group should make recommendations for non-statutory statements of 
attainment calibrated into ten levels. It is intended that these should form part of guidance 
to teachers to help them to plan for continuity and progression and to identify both high 
attainers and those in need of extra help, including pupils with special educational needs. It 
will be necessary for these 10 levels to be defined in such a way that they can be used 
consistently with the statutory statements for the end of key stages. 
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Submission of Reports 

5. The Working Group is asked to submit an interim report to the Secretaries of State by 
31 December 1990 outlining and, as far as possible, exemplifying: 

i) the contribution which physical education (including dance) should make to the 
overall school curriculum and how that will inform the Group's thinking about 
attainment targets and programmes of study; 

ii) its provisional thinking about the knowledge, skills and understanding which pupils 
should be expected to have attained and be able to demonstrate at key stages and the 
profile components into which attainment targets should be grouped; and 

iii) its thinking about the programmes of study which would be consistent with the 
attainment targets provisionally identified. 

6. By the end of June 1991 the Working Group is to submit a final report to the 
Secretaries of State setting out and justifying its final recommendations on attainment 
targets and programmes of study for physical education. 



Approach 

7. In carrying out its task the Group should consult informally and selectively with 
relevant interests and have regard to the statutory Orders on mathematics, science, 
English and technology and to the reports of the other subject groups - history, geography, 
and modern foreign languages. The Group should in particular keep in close touch with 
the parallel music and art groups. Additionally the Group should take account of: 

i) the contributions which physical education, including active physical recreation, 
competitive sport and dance, can make to learning about other subjects and cross- 
curricular themes including, in particular, expressive arts subjects (including drama 
and music), health education and Personal and Social Education and which they in 
turn can make to learning in physical education; and 

ii) best practice and the results of any relevant research and development. 
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APPENDIX C 



National Curriculum Working Group 
on Physical Education 

Written Evidence Received by the Working Group 



NATIONAL PHYSICAL EDUCATION ORGANISATIONS 
British Association of Advisers and Lecturers in Physical Education 

British Council for Physical Education 

The Physical Education Association 

Standing Conference on Physical Education in Teacher Education 

NATIONAL AND REGIONAL SPORTS ORGANISATIONS 
British Olympic Association 

The East Midlands Federation of Sport and Recreation 

The East Midlands Regional Council for Sport and Recreation 

Eastern Council for Sport and Recreation 

London Council for Sport and Recreation 

National Coaching Foundation 

National Council for School Sports 

National Playing Fields Association 

North West Council for Sport and Recreation 

The Northern Council for Sport and Recreation 

South Western Council for Sport and Recreation 

Southern Council for Sport and Recreation 

The Sports Council 

The Sports Council for Wales 

West Midlands Council for Sport and Recreation 

Yorkshire and Humberside Council for Sport and Recreation 
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INDIVIDUAL SPORTS ORGANISATIONS 
Amateur Athletic Association 
Amateur Rowing Association 
Amateur Swimming Association 
British Amateur Gymnastics Association 
British Schools Gymnastic Association 
English Schools Athletic Association 
English Schools Badminton Association 
English Schools Football Association 
English Schools Netball Association 
English Volleyball Association 
The Football Association 
The Golf Foundation 
Lawn Tennis Association 
National Cricket Association 
Squash Rackets Association 

ORGANISATIONS CONCERNED WITH DANCE 
Arts Council 

BBC Education, School Radio 

Council for Dance Education and Training 

East Midlands Arts 

English Folk Dance and Song Society 

Health and Beauty Exercise 

London Contemporary Dance Theatre 

National Association of Teachers in Further and Higher Education - Dance Section 

National Campaign for the Arts 

National Dance Teachers Association 

National Foundation for Educational Research 

National Resource Centre for Dance 

Standing Conference on Dance in Higher Education 

Welsh Arts Council 
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ORGANISATIONS CONCERNED WITH SPECIAL EDUCATIONAL NEEDS 

National Association of Independent and Non Maintained Special Schools for the 
Physically Handicapped 

National Association of Advisory Officers for Special Education 

The National Association for Remedial Education 

Riding for the Disabled Association 

Royal National Institute for the Blind 

Royal Association for Disability and Rehabilitation 

The Spastics Society 

OUTDOOR EDUCATION ORGANISATIONS 

Association of Field Study Officers 

British Orienteering Federation 

Council for Environmental Education 

The English Ski Council 

The Geographical Association 

Learning Through Landscapes 

National Association for Outdoor Education 

National Association of Field Study Officers 

National School Sailing Association 

Outdoor Education Advisers Panel 

Royal Yachting Association 

Scottish Advisory Panel for Outdoor Education 

Young Explorers Trust 

HEALTH EDUCATION ORGANISATIONS 
British Association of Sports Science 
The Happy Heart Project, University of Hull 
Health Education Authority 
HEA Health and PE Project 

OTHER ORGANISATIONS 
Berkshire Local Education Authority 
Commission for Racial Equality 
Equal Opportunities Commission 
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The Institute of Baths and Recreation Management 
Institute for the Study of Children in Sport 
The Library Association 

The National Children’s Play and Recreation Unit 
Northamptonshire Local Education Authority 
Royal Society for the Prevention oi Accidents 
Sheffield City Council 
Surrey Local Education Authority 
Wigan College of Technology 
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